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ABSTRACT 

This cultural awareness course has been designed to 
help American junior high school age students integrate various 
dimensions of Puerto Rican culture with their native culture through 
an experientially based program of instructional activities. Lessons 
on the identif ication^ demonstration^ and discussion of behaviors 
indigenous to persons of Puerto Rican heritage are included along 
with behaviorally measurable instructional objectives. Detailed 
teacher information on time required for each lesson^ materials 
needed^ instructional strategies^ and suggested implementation of 
activities is included. Various lessons provide practice in speaking 
panish and .imitating culturally specific behaviors used in 
nterpersonal exchange. A Cross Culture Simulation Game designed to 
enhance the students* cultural awareness, a pre- and posttest to be 
administered to students, and a student critique of the course are 
included. The authors have included a general bibliography of printed 
materials, filmstrips and films, as well as a bibliography of printed 
material more specifically relating to Puerto Rico. Both 
bibliographies are partially annotated. (JS) 
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CULTURAL awareness: 
Learning Your Way Around a New Culture 



MISSION STATEMENT 

The Cultural Awareness course will provide Junior High School 
students a 60 Hour sequence designed to help thejn achieve the 
following goals: 

1. ^Develop an understanding and acceptance of cultural 

pluralisDa. . 

2. Acquire a knowledge in language and culture specific areas 
which is sufficient to increase their involvement in the v:^ 
culture .-3. 



3. Establish a plan to utilize coinmunity resources and increase 
their effective participation in the Puerto Rican culture. 



TO THE INSTRUCTOR: 



1. Care must be exercised to administer 'the "Pre-Post Test" 
both in the beginning and at the end of the course. It may be 
a. good idea to code pre-post tests with the student's attendance 
book "number . ^ 

2. It is suggested that the "Course Critique" be distributed 
at the beginning of the course and maintained on a week to week 
basis. The instructor is encouraged to^ review the individual 
critiques periodically, 

3. NOTE ; Films, filmstrips, etc., MUSl' be .ordered a miHimun 
of one school week in advance. 

4. It is generally necessary to make arrangements for resource 
people from three to five weeks in advance. 



TERMINAL PERFORMANCE OBJECTIVES 
(End of Course) 

1. Student will demonstrate an understanding of the concept 
that culture (background) determines behavior by: 

a. Listing 5 behaviors and describing the relationship 
between each behavior and a specific culture. 

b. Differentiating between race and culture. 

c. Listing 5 basic behavioral differences between 
continentals and Puerto Ricans. 

d. Identifying three sub-cultures in the United States. 

2. Student will demonstrate an understanding of the adaptive 
process which occurs in cross-cultural experiences by 
preparing a verbal, written or audio-visual presentation 
containing the following elements: 

a. The steps in cross cultural adjustment. , * 

b. The effect of expectations on cross cultural experiences. 

c. Two major emotional reactions which occur. 

d. Five major coping behaviors which commonly result. 

3. Student will demonstrate that he has acquired a repertoire 
of behaviors which facilitate cultural adaptation by: 

a. Listing the steps in a problem solving model for use in 
entering new cultures. 

b. Demonstrating six non-verbal behaviors prevalent in the 
Puerto Rican culture. 

c. Stating a strategy for eliciting information from 
people . 

4. Student will demonstrate his mastery of Spanish for use in 
practical situations by: 

a. Answering correctly 4 of 6 questions asked by a native 
speaker. 

b. Ordering a meal in a restaurant in Spanish. 

c. Stating correctly the time of day when asked. 
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student will demonstrate awareness of non-verbal elements 
of communication by: . . ' 

a. ■ After viewing a video-taped ^sequence of the cultural ' 
s'imiflation exercise, listing six behaviors in either 
culture which were considered offensive by the other 
culture. 

Student will demonstrate increased awareness of Puerto 
Ric^n social system by: 

a. Describing the family structure of a typical family. 

b. Listing and explaining briefly the various classes 
(social in Puerto Rico) . 

c. Ij-sting the ma jor ..pplitical parties and religions. 

Student will demonstrate his awareness of available 
community resources by writing a personal action plan 
(with objectives and milestones) for participating in the 
Puerto Rican culture. 



GOALS, OBJECTIVES, OUTCOMES 

GOAL I Develop ^an understanding and acceptance of Cultural 

Pluralism 

«♦ • 

Terminal Objective 1 Student will demonstrate an understanding 
of the concept that culture ^background) d^t^rmines behavior 
by; 

a. Listing 5 behaviors and describing the -relationship 
between each behavior and a specific culture* 

b. Differentiating between race and culture. 

» 

c. Listing 5 basic behavioral differences between 
Continentals and Puerto' Ricans . 

d. Identifying three sub-cultures in the United States 

" Lesson Outcomes; 

I-l. Understand that behavior is culturally based. 

Pin point some culturally conditioned behaviors. 

1-2. See relationship between classification systems 
and group membership. 

1-3. Understand that behavior is not determined by color 
or race. 

1-4. Understand that people can be members of sub-cultures 
within larger nationals cultures. 

1^5. Students relate concept of values to behavior. 

1-6. Students learn that frame of reference emerges from 
total experience. 

1-7. Students learn that perceptions are determined by 
background. 

T erminal Objective 2 Student will demonstrate an understanding 
of" the adaptive process which occurs in cross cultural 
experiences by preparing a verbal, written or audio -visual 
presentation containing the following elements: 

a. The steps in cross cultural ad3ustment. 



b. The effect, of expectations on cross cultural experiences. 

c. Two major emotional reactions which oc8ur. 

d. Five major coping behaviors which commonly result. 
Lesson 'Outcomes 

^ ^ ' 

X. ' Provide- structured immersion in. the culture. 

X. Give practice iri using language. 

X. Allows beginning research in specific interest 
areas. 

, X. Processing of field trip experience. 

II-l. Understand the effects of sets on the adaptive 
process. ' 

II-2. Understand emotional reactions to cultural 
immersion. 

II-3. Understand common coping behaviors which result. 

Terminal Objective 3 Student will demonstrate that he has 
acquired a repertoire of behavior which facilitate qulutral 
adaptation by: 

a. ' Listing the steps in a problem solving model for 

use in entering new cultures. 

b. Demonstrating six non-verbal behaviors prevelant 
in the Puerto Rican culture. 

c. Stating a strategy for eliciting information from 
people. 

Lesson Outcomes 

III-l. Learn to describe behavior without evaluative 
comments. 

III-2. Learn imitation techniques in cult\ire , 
specific areas . 

III-3, Learn strategies for entering new cultures. 
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III-4 . L-earn to distinguish between appropriaft.e 
and inappropriate interview strategies. 

Acquire a knowledge in language and culture specific 
areas which i s sTlf-fac2iiija*-'"*tt> increase their involvement 
in the culutre. 

Terminal Objective 4 Student will demonstrator. his 
mastery of Spanish for^ use in practical situations by: 

a. . '/Answering correctly 4 of 6 questions asked 

by a native speaker. " f 

* •■ •* «\ 

b. Ordering a* meal in a restaurant in Spanish. 

Stating correctly the time of day when asked. 

ft 

LessOQ Outcomes ' . 

;. IV-J.' Understand utiliiry of "practical Spanish" 

Learn greetings, .farewells and common 
courtesies. * 

IV-3* Learn directions, counting, telling 
time. 

IV-4. Learn traffic signs and important rules! 

IV-5c\ Learn moti%tary transactions and res- 
\taurant etiqtrette 

IV-6.* Learn interview techniques for el ic ting 
information . 

Terminal Objective-. 5 Student will demonstrate* awareness 
of non-verbal elements of ^communication by: 

a. After viewing a vide^)- taped sequence of the 

cultural simulatioxi exertife^, list six behaviors 
whictts^were ccTnsid^red offensive by t]^e other 
culture. , • ' I 

Lesson Outcomes 

V^l. Learn commonly used gestures afid facial 
expresiSions^."^ ' / 

Terminal Olojective 6 . Stude'nt will demonstrate increased 
awareness of Puerto ^Rican social system by: 



a. Describing the family structure of a typical family. 

b. Listing and explaining briefly the various classes 
(social) in Puerto Rico. 

Lesson Outcomes 

VII-1. Understand political system: knowledge of 
development of various political parites. 

Vll-2. Learn the structure of the Puerto Rican family. 

VII-3. Learn key family values and traits. 

Learn ethnic roots of Puerto Ricans 



VII-4. 
VII-5, 

VII-6. 
VII-7. 



Understand religious syfetem and its impact on 
social system. 

Learn social class' structure. 

Understand' relationship between income levels 
and social system. 



* GOAL 3 Establish' a plan to utilize community resources and 
increase their effective participation in the Puerto 
Rican culture. 

Terminal Objective 7 Student will demonstrate his awareness 
of available community resources by writing a personal action 
plaft (with 'objectives and milestones) for participating in 
the Puerto Rican culture . 

Lesson Outcomes 



VII-1 



VII-3. 



X 



X 



Famll'iarize students with available reading 
material s. 

Increase students knowledge of resource people 
whose services they will utilize. 

Identify areas of previous and present 
interests. 

Provides a second structured experience in the 
cuiture . 

Allows research in individual areas of interest, 
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X . Provides further practice in using the language, 

VII-5. Allows for development and submission of per- 
sonal action plan. 

CURRICULUM SEQUENCE ASSUMPTIONS . 

1. Americans have similar behavior preferences, 

2. Other cultures have different behavior preferences, ^ 

3. The differences are not due to race or physical * ' . 
characteristics. ' . * , ' 

« 

4. The different behaviors are a product of culture, 
(background) * 

0 

5. The values held by different cultures help determine our 
behavior. * , 

6. When we interact with a new culture our values stimulate 
an adjustment procesig. ' . , * » 

7. We can maximize our chances of interacting succesfully 
with other cultures by learning specific skills. 

8. Succesful interaction with a culture increases understanding 
of and respect for that ctilture. 
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Unit X 



Sequence #1 



Title: Introduction to Course 
Terminal Objective Adressed: None 
Outcome 

Familiarize students with course outline and establish 
course expectations 



Curriculum Materials Needed: Course outline 
Time required: 1 hour 

Instructional Strategies: Instructor lecturette; * • ^ or 

led discussion 

Activities 

1. Instructor presents course outline to students.- Reads list 
of terminal and outcome objectives. 

2. Instructor says: 

"This course is designed to help you live comfortably 
and enjoy Puerto Rico more while you are here. You will 
gain a better understanding of the people and the country 
of Puerto Rico and develop a greater awareness of the effect 
of culture on behavior. You will also learn many specific 
skills which will help you while you are in Puerto Rico. 
This will be a very different course in that it will be 
largely experiential." Instructor emphasizes students' 
responsibility for their own learning. Field trips out 
into t^he community, small group activities, simulations., 
films and filmstrips will all be utilized in addition to in- 
structor led discussions. 

3. Small Group Activity 

Instructor divides group into pairs and has each 
student elicit from the other the following information: 

1 . Name 

2 . Where in U . S . 

3. Family 

4. Time in Puerto Rico 

5. Previous overseas experience 

6. Hobbies and interests 

Instructor pairs off with one student and participates. This 
information is then reported to the group by the interviewer. 



UNIT I-l 



Sequence #2 



Title : Culture and Behavior , 
Terminal Objective Addressed : 
Outcomes : 

Understand that behavior is culturally based. 
Pinpoint some culturally conditioned behaviors. 

Curriculm ^ • " ,a3s Needed : 

1. j.a.st of behaviors (see below) 

2. A combination of ten fruits and candies, five 
which should be familiar to the students (e.g. - 
apple, Milkyway, etc.) and five of which should be 
unfamiliar to most students (papya, quenepas, dulce 
de cocor etc . ) . 

Time Required ; 2 hours 

In str uc tiona 1 Strat egi es : Forced-choice rating exercises, 
instructor led discussion. 

1. Instructor presents list of 15 behaviors: 

Shake hands 
Bow 

Say "good morning'* 
Say "buenos dias" 
Say^'ohayo gozaimasu" 

Move your chair close to someone and sit touching that 
person 

Blow your nose into a kleenex and put it in your pocket 
Blow your nose on the floor 

Sit holding hands with someone of your same sex 
Lightly bump into someone and say "perdoneme" 
Lightly bxamp into someone and say nothing 
Chew a stick of gum in class 
Take your shirt off 

Point middle finger at person next to you 

2. Instructor asks ^''arious students to perform one of the 
behaviors. 
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3. Instructor notes responses and has students classify how 
they would feel performing each of the 15 behaviors as good , 
bad f or neutral , Put 5 behaviors in each category. '^^ 

4. Instructor summarizes students rankings on blackboard. 

5. Instructor summarized groupings and says - "In this class 
we have similar behavior preferences. Other classes or 
groups may not. We'll explore it further tomorrow." End of 
first hour. 

6. Instructor arranges the ten fruits and candies in random 
order on a table. Identify each food item with a number and 
cover the entire arrangement so that the students cannot see 
the food as they file into the room. 

7. Instructor says - "Yesterday we found that as a group we 
prefer certain behaviors to others. Today we will explore 

our preferences further by rating, and then eating, some foods." 

8. Instructor reveals the arrangement of foods to the class. 
Have them file by the table and carefully view each food, 

9. Ask each student to list on a piece of paper the numbers 
of three foods that he would enjoy eating if called upon to 
do so. Stress that you will be calling on some of them to 
eat the foods they list. Have them list also three foods 
that they would prefer not to eat. Collect rhe lists. 

10. Pick five students from the class and ask each student 

to sample each of the ten foods. Note reactions and response, 
particularly negative perceptions. 

11. Ask class: What, if ary thing, was similar in the way 
these students responded to the ten foods? 

12. Ask class: 

a. What do you predict will be the three most popular 
foods in the lists each of you has made? 

b. How do you know? 

13. As' a student reads the listed foods, make a chart on 
the blackboard showing the "votes" given each food. Compare 
the results to the predictions, stressing incidents of clean- 
cut group preferences and to what extent these preferences 
were predicted. 
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14. Instructor summarizes? 



"In the last two/^ays we have seen that as a group 
we have many prefj^ences in common. Beginning tomorrow 
we are going to Investigate how we come to prefer these 
things, and to/what extent other groups share our prefer- 



ences. 



/ 
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UNIT 1-2 



Sequence #3 



Title: Culture and Background 
Terminal Objective Addressed: 1 
Outcomes 

Students see relationship.^ between classification systems and 
group membership. 

Curriculum Materials Needed: 

1. Filmstrip projector 

2. Filmstrip: Ways of being human (from Audio-visual 
Kit for Introduction to the Behavioral Scien ces^ 
Holt Social Studies Program) ~ 

Time Required: 1 hour 

Instructional Strategies: Instructor led discussion, small group 

exerc i se , f i 1ms tr ip . 

Activities 

1, Instructor Says: 

"For the past two days we have had a chance to express our 
preferences for certain behaviors and foods. Here are two 

aestions: Do you think all classes of Junior High students 
would have pretty much the same preferences as our class? 
What might cause a group to have preferences different from 
ours? Write questions on chalk board, 

2, Instructor says: ^ 

"As you view the following filmstrip, try to find 
information that will help you answer these two questions," 
Show Ways of Being Human , Allow about 5 seconds for each 
frame , 

3, Instructor directs discussion aimed at answering questions 
through use of filmstrip. Bring out idea that other 
groups might have different preferences because they have 
had different background experiences. Give students a 
homework assignment to write up their own answers to these 
questions. 
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Instructor presents concept of culture and relates it to 
background experiences. Emphasize that culture is learned 
shared, transmitted behavior. 

Instructor says: 

"We will end today with a film about a man named Simian 
who has had far different background experiences from 
you and I, and therefore has different preferences. The 
film may help us understand the importance of culture." 

Show film, Simian's World. 
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UNIT 1-3 
Title: Culture and Background 
Terminal Objective Addressed: 1 
Outcomes 



Sequence #4 
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students understand that behavior is not determned by race 
or color. ^ 

Curriculum Materials Needed: 

1. A picture or pictures from a book or magazine showing 
a larger number of people with differing skiX colors. 

2. Filmstrip - Race and Culture (from A-V Kit for 
Introduction to the Behavioral Science Holt Social 
Studies Program) 

3. Filmstrip projector 
4. Opaque projector 

Time Required: 1 hour 

Instructional Strategies: Visuals, instructor led discussion. 

Activities 

1. Instructor says, "We have found people in our class prefer 
many of the same things and dislike many of the same things." 

2. Instructor projects on the opaque projector a picture of 
different races, and asks: "Do you think the people in this 
picture prefer the same things? 

3. Many students are likely to say no. Instructor asks, 
"Why not?" When some students respond that they are members 
of different cultures, the instructor should ask, "How do 
you know?" Some students will probably claim that they 

know the people are in different cultures because they are of 
different races. 

4. Instructor now poses and takes tentative answers to the 
following questions: 

A. What is race? 

B. Can you always tell a person •s culture by noting 
his race? 

C. What is the difference between race and culture? 

16 : 



Write these questions on the chalkiDoard and have students 
copy them down, 

5. Instructor says, "Try to fmd answers to these questions 
in this f ilmstr ips" show filmstrip, ''Race and Culture" 
Allow about five seconds for each frame. 

6. Instructor now re-opens discussion of the three questions, 
asking students to cite evidence in the fiimstrip to 
support their answers. Elicit the following ideas: 

A. Race is a physical trait whereas culture has to 
do with behavior. 

B. A person's behavior is determined by his culture 
not his race, 

C. People of different races can be members of the 
same culture and vice-versa. 

7. Ask students to write out their own answers to the three 
questions as a homework assignment. 
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UNIT 1-4 



Sequence #5 



Title: Culture and Sub-cultures 
Terminal Objective Addressed: 1 
Outcomes 

Students understand that people can be members of sub-cultures 
within larger national cultures. 

Curriculum Materials Needed: 

16 MM Film Projector 

Films: #3-81 Miguel: Up from Puerto Rico 

#3-85 Siu Mei Wong: Who Shall I Be? 
#3-80 Geronimo Jones 

Time Required: 2 hours 

Instructional Strategies: Films r directed discussion 

Activitie s 

1. Instructor introduces Miguel: Up From Puerto Rico > 
"Today we*re going to see a film about a boy named Miguel 
who is only a little younger than most of you. Miguel 
lives in New York now, but he was born and spent his early 
years in Puerto Rico. As you watch the film, try to, find 
at least two ways Miguel shows his Puerto Rican Cultural 
background while living in the different culture of New York," 

2. Show film - Miguel : U p From Puerto Rico . 

3. Instructor asks: 

"What were some ways Miguel showed his Puerto Riccin Cultural 
background?" 

Students might mention Miguel's knowledge of Spanish, his 
choice of Puerto Rican' foods, and his knowledge of fishing. 

4. Instructor asks: 

"Did Miguel's Puerto Rican cultura l background help h im 
or hurt him? How? It is important for students to reaXize 
that Miguel was confused by his inability to fish in N.Y. 
as he had in P.R., but that his knowledge of Spanish 
turned out to be a great asset that helped him earn money 
to buy the fish for his father •s birthday. 
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5. Instructor asks: 

"Does Miguel's behavior show any experience with New Y ork 
culture ? 

Students will point to Miguel's fluent "New York" English. 

6. Instructor asks: 

" rs Miguel a New Yorker or a Puerto Rican?" Students should 
realize that Miguel is learning to become a member of both 
New York and Puerto Rican cultures. Introduce the concept 
that Miguel is becoming bicultural . 

7 . In str uc tor summar i z e s : 

"We have seen that people behave according to their growing 
up experiences (th.ir cultural background), and that often 
they continue to behave in famil iar'ways even when they move 
to a new place. Sometimes this causes problems and some- 
times a person's cultural background is an advantage. Some 
people become bicultural - they learn to operate effectively 
in two cultures." 

8. Instructor says: 

"Miguel is an American boy with a Puerto Rican cultural 
background . How xoan^ cultures are in A^ierica?" Stude nts 
will recognize that America includes many cultures. 

9. Instructor asks: 

"What are some of America's cultures?*' Students will 
probably mention Chicanos, American Indians, Italian- 
Americans, Black-Americans, , PoijLsh^Americans, Japanese-^ 
Americans, Chinese-Americans, etc. If students mention 
racial minorities, it is important to stress again that 
culture is a product of common background experiences 
and not a product of skin color. Tha^re are black 
americans whose background e3q)erienoe3 make than 
uncomfortable in Black culture, just as there are 
Americans of Italian heritage cannot operate 
effectively in traditional Italian-Ameriean culture." 

1 0 • "What term do social scientists use to de'^cribe cultures 
such as those we've been mentioning ~ cultirres that 
operate within a larger national culture?" Introduce the 
concept of sub-cultures . Survey the class to find the 
various sub-cultures represented. Have some students 
describe their sub-cultures. 
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11. Instructor introduces film: "Here is a film about a 
Chinese American girl living in Los Angeles. Sometimes 
it isn't easy being a member of a sub-culture in America. 
As you watch the film, think about these questions: 

A. What does Siu Mei Wong want to become? 

B. What special problems must she deal with in order 
to achieve her goal? 

12. Show film, then elicit from the class answers to the 
above questions. Add the following questions: 

A. Why was Siu Mei Wong's attendance at the Chinese 
^ school so important to her father? 

B. What do you think Siu Mei Wong would have done if 
her father had continued to refuse her request to 
attend ballet school? What would you have done in 
her place? 

C. Do you think her father made the right de sic ion 
in the end? Why? 

D. How are Siu Mei Wong and her father different? Is 
there any significance to the last shot in the film 
showing the father working alone at his sewing 
machine? 

E. Does Siu Mei Wong reject the Chinese-American 
sub-culture? Can you find evidence in the film 
to support your answer? 

The discussion of these questions should bring but that the 
father hoped to preserve in Siu Mei Wong her Chinese heritage, 
but was wise enough to realize that Siu Mei Wong must build 
her own life in America. The father is more rooted in Chinese 
culture than Siu Mei Wong who, like Miguel, is becoming 
bicultural. ^ Siu Mei Wong does not really reject her sub-culture 
despite her desire to quit Chinese school. Rather, she is 
struggling to find a common ground in the two cultures, as 
shown by her insistence thac her picture is not just a picture 
of a ballet dancer, but a Chinese ballet dancer. 

13. Instructor introduces the film G eronimo Jones: "This 

next film is also about a yo\ing American who belongs to an 
American sub-culture. His name is Geronimo Jones, -and he 
is descended from the famous Apache Warrior, Geronimo. 
Geronimo Jones^** situation is much different from Siu Mei 
Wong's, but in many ways their prcA)lems are similar. As 
you watch this film, think of how you would fill in this 
chart. 



20 



Give students a dittoed copy *of the following chart or have 
them copy it from the chalk board: 



The father 
Chinese school 
Ballet 



ike 2 because they'^both represent 
2 3 



14. Show film, then have students complete the charts 

< 

15. Use the chart to compare the two films, underlining^ the 
similarities in the problems of Siu Mei Wong and Geronimo 
Jones. The chart can be filled in as follows: 



grandfather 
the medallion 
astronomy 



the traditional or "old" culture 

»» ^ n I? II II 

the "new" culture 



16. Instructor asks: 

"Does Geronimo Jones rej^ect his traditional culture?" ' 
Discussion sho'uld establish that, like Siu Mei Wong, 
^ Geronimo' Jones hopes to find a common ground. Possibly 
he will become an astronomer like his cousin and come to 
realize that a scientist who reads the stars is surely:, the 
present day counterpa'rt of the great Indian Medine ijian.^ 

17. Instructor summarizes: "In the past several days we have 
learned that many people in America are members of the 
larger national culture. Such people are bicultural. 
Sometimes bicultural people experience problems in deciding 
where their loyalties lie. Usually it is possible to find 
a common ground among the many cultures of America. " 
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UNIT 1-5 Sequence #6 

Title: Values and Behavior • 
Terminal Objective Addressed: 1 
Outcomes 

Students relate concept of values to behavior. 

Curriculum Materials Needed: List of Values. 

Time Required: 1 hour ^ 

Instructional Strategies: Small gr^up e^cercise, instructor 

summary . 

Activities 



1, Instructor Summarizes: 

"Our language, our customs, , our style of dress, our food, 
preferences are all due to our cultural background. Our cultural 
background also determines what we value. Values are invisible 
but are very important in our lives. Cultural values 'are learned 
and we use them as a yardstick to measure everything by. Let me 
show you what I mean," ^ /| 

2. Present students with the following list of values: 

I 

-to be courageous 

-to be gentle and forgiving., 

-to have fun , , . ^ 

-to be honest • 

-yto 'he independejit 

-to be' loyal to ooe's beliefs 

-to be polii^e 

-to ^be powerful . . 

-to be physically strong • . . ^ 

-to be self -disciplined * .* 

-to be rich 

-to be superiors to others 
-to be surrounded by beauty 
-to treat people as equals 
-to be well -liked 
-to be a winner 
-to be wise 
) -to be young and healthy 

Ask each student to rank these items from 1 to 17 ini order 
of their importance to him or her personally. Allow 15 
minutes, * 

Now divide the class into four or five groups and tasks the 
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groups to come up with a group rating.. Allow 15 to 20 minutes. 

5. Have a cha^ person from each groxip report on their group's 
raniiings . In|Hfuctor points up common rankings and tries to 

establish a ^ci^Bosite for the class. 

6. .Instructor says: 

"Our class does not fully agree on values, but we do have 
many values in common. How would a person from another culture 
rank these values? Try to put yourself in the mind of Geronimo 
Jones* grandfather and rank these values as you think he would. 
Be J^mtudy to justify your rankings." AJlow about 10 minutes for 
this exercise. ^ 

7. Discuss the "grandfather's" rankings and compare to the 
classes** Conclude by re -emphasizing the close relationship 
betweexi culture and values. - ' ^ ' ^ 

9. Note: If time runs short, assign item 6 as homework and 
process next day. ' 
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UNIT 1-5 Sequence #7 



Title: Behavior and Classification Systems 
Terminal Objective Addressed: 1 
Outcomes 

Students learn that frame of reference emerges from total 
experience. 

Curriculum Materials Needed: 

1. Prepared transparencies from Audio-Visual Kit 
for the U.S. History Course, Holt Social Studies 
Program. 

2. Overhead projector and screen. 

3. Container items listed in activity #10 below. 
Time Required: 1 hour 

Instructional Strategies: Teacher demon strarion, group 

classification exercise. 

Activities 

1. Instructor projects transparency showing the following terms 

shark ' tuna pike 

turkey cor, -lor eagle 

rabbit ostrich sheep 

cat 1 ion phea sant 

grouse "^"^^lack bass collie dog 

rainboat trout elephant barracuda 

Ask the students to clasiffy th'^ items into two or more groups 
and be prepared to explain the classification system. 

2. Since all of the items are names of animals, students will 
tend to classify them biologically. Ask students to present 
their systems and explain them. 

3. Instructor projects transparency showing an alternate 
classification system, based on number of syllables. Asks 
class to decipher system. Ask them why no one in the class 
used such a system. Most will probable claim that they 
were thinking of the word's "meanings." 

4. Project another alternate classification system based on the 
number of letters in the word. Ask students to decipher 
the system. 
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5. When someone succeeds, ask students, "What kind of person 
might have classified these words by syllables or number of 
letters. If no one mentions it, point out that a non- 
English reader might have used such a system, 

6. Ask students, "What determines the way we classify information 
on objects. They should bring out the idea of background 
experiences. Introduce the term frame of' reference and the 
idea that it stems from our background experience. 

7. Transition statement: When people behave differently with 
the same information or items it is valuable to know the 
frame of reference and the classification system they are 
using, 

8. Ask the class, "What is the American system for classifying 
numbers?" Elicit or poii t out the idea that we have a base 
10 number system. 

9. Present students with some examples of the Maya Indian base 
20 number system: 

Mayan Numeral Translation 

= one 8000 

8,144 0 = zero 4 00*s 

= seven 20*s .(5 is 
represented by a bar) 
, . . . =four l*s 

Ask students to decipher the system. Give them several other 
Mayan numerals to help out. After the class deciphers the 
numerals, assign them for homework to write five numbers 
using the Mayan system, 

10. Instructor says, "Now lets classify some items I have 
here." Presents students with a series of containers 
as follows: 



a. 


Shoulder bag 


b. 


Easter basket 


c. 


Sugar bowl (glass with handles) 


d. 


Frying pan 


e . 


Pot with one long handle 


f . 


Pot with 2 side handles 


g- 


Wicker bread basket 


h. 


Wastebasket made of fiber material 


i . 


Cake pan 


j. 


Cookie tin 



11. Ask students to identify and classify items. 
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12. Rearrange the items into a classification system used by 
Apache Indians as follows 

a. Items with no handles-made of metal which can be 
put in fire* 

b. Items with handles-made of metal-can be put in fire. 

c. Items with no handles -cannot be put in fire. 

d. Items with handles-cannot be put in fire. 

13. Help students decipher system. Ask them how people having 
different classification systems for the same items might 
have trouble communicating. Elicit idea that we call things 
by several different names that Apaches have only one word 
for. We might want a shoulder bag and get an Easter basket. 

Give students some examples of how different classification 
systems cause communication problems. 

Here are two: 

1, A Peace Corps teacher says "Okie doke" to African 
students and they hear "O.K., dog!" ; 

2. Peace Corps trainees in Hawaii mistake a Sumo wrestling 
ring for a picnic pavilion. 

14. summary statement: "People have different classification 
systems based on their particular frame of reference. A 
frame of reference comes from background experience or 
culture. To communicate witlj people of different cultures 
it is helpful to perceive the classification systems they 
are using. 
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UNIT 1-6 Sequence #8 

Title: Behavior and Background 
Terminal Objective Addressed: 1 
O utcomes 

Students understand that one's perceptions (and thus, one's 
behavior) is determined by what comes before; that is, by 
background experiences. 

Curriculum Materials Needed: Three (3) H eads of Women slides. 

Adjective checklist. 

Time Required: 20-25 Minutes. 

Instructional Strategies: Experiment, demonstration, discussion. 

Activities 

1. Instructor prepares slide projector and screen prior to 
class entry. 

2. Instructor arbitrarily divides class into two equal groups 
and hands out paper and pencil to each student. 

3. One group is told to curn their backs to the screen, while 
the 2nd group continues to face the screen. 

4. Instructor projects on the screen the unambiguous head of 
young woman and asks the class to study the picture carefully. 

Hold for exactly ten seconds and turn off projector. 

5» Instructor then projects the ambiguous head of a woman and 
asks the class to study the picture carefully. Hold for ten 
seconds and turn off projector. 

6. Instructor asks group to write down the age of the woman 
in the first and second pictures. 

7. Instructor now asks the groups to reverse their positions 
so that the other group now taces the screen. 

8. The same procedure is repeated with one important exception: 
The first picture shown to this group is an unambiguous old 
woman . 

9. After students record the results of their perceptions, have 
the entire class compare the way the two groups perceived 
the ambiguous pictures. If all goes well, most of the 1st 
group will have seen a young woman, while most of the 2nd 
group will have seen an old woman. 
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1-6 Continued 

10. Review the slides with the class, showing than how you conditioned them 
differently. 

11. Ask class / 'Mtiy did the two groups see the same picture so differently?* 

12. "What has this got to do with the way different cultures act in real life?' 

Elicit idea that Background e>^)eriences make us see the same thing 
differently . 

13. Instructor should use above as SurnnajLy Statenvent . 

14. Instructor has one half of groiip stand in hall. Tell the groi?) in the 
classroom that they are going to hear a 5 minute lecture by Host National 
v*x) is friendly towards U. S. Goes outside and tells groip in the hall they 
are going to hear lecture by Host National vAio is violently anti-U.S. 



15. 



16. 



Host National delivers 5 minutes lecture on Puerto Rioo oont.ai.ning the 
following elanents: 

a. Effusive greetings 

b. Pride in country 

c. Scroe acccnplishroents 

d. Qiallenge to class to explore 

Instructor gives cdjective check list and has class respond to Instructor. 
Mjectives 

Hie lecture was: (check 5) 



17. 



Friendly 
Unfriendly 
Knowledgeable 
Ignorant 
rtostly true 



Mostly false 

Pro-Aiiierican 

Anti-i^rican 

Sincere 

Insincere 



Instructor surmarizes differences in group responses and sumnarizes as in 
lk>. 12. Our expectations also direct cur perceptions. 
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UNIT IV-1 ^ Sequence #9 

Title: Spanish Language Lab 1 
TeiiTiinal Ctojective Addressed: 4 
Outoanes 

Iftiderstand utility of practical Spanish. 

Curriculum Materials Ifeeded: Ditto sheet of phrases to be learned. 

Spanish-speaking native or tapes or records. 

Time Required: 1 hour 

Instructional Strategies: Lecturette, group practice, and individual practice. 

Activities 

1, Lecturette: Instructor will stress the necessity of oomnunication. Uie 
course is not a language course but "stuff to useV Instructor will enphasis: 

1. Need to present a positive image overseas. Vfe are representatives of 
the Navy and the United States. 

2. The more we are able to canmunicate, the greater will be our image and 
personal satisfaction. People cannunicate attitudes and feelings. 
Host nationals sense how we feel about them. Hie better we understand 
each other, the more we will be able to enjoy each other. Good 
relationships benefit all of us. 

3. A little language goes a long way. With a little preparation you can 
have enough language facility to feel confortable and be at ease. 

2. Group Practice 

1. Give list of phrases to each one in group. 

2. Have students add to the list other phrases they have learned and found 
useful in both languages. 

3. Read the phrases in both languages. 

4. Practice individually and togetlier. Break into small conversations 
with phrases listed. 

5. Utilize a native speaker or use tapes and records. 

6. Encourage students to say in Spanish "I don't know" or "I don't understand" 
v^en necessary. 
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IV-1 Continued 

7. Stress again that you are not trying to teach them (students) to 
master another language. 

8. Ask students who have sane cxfttnand of Spanish to relate experiences 
they may have had in Puerto Rico. 

3. Phrases 

1. Assign students to apply usage of phrases introduced with a Spanish 
speaking person. 

2. Ask students to learn phrases on ditto sheet. 
List of Phrases 



Good Day 

Good Evening 

Ifcw are you? 

14y name is 

What is your name? 

please 

thank you 

excuse me 

goocJbye 

yes 

no ^ 

I do not understand 
sir 

madam/Ilrs. 

iMss 

today 

tOTorrcw 



Buenos dias 
Duenas tardes 
Ccrno esta usted? 




per favor 
gracias 
perdoneme 
ad 3 OS 

SI 

no 

no entiendo 

senor 

sefbra 

senorita 

hoy 

maKana 



30 



UNIT IV-2 



Sequence #10 



Title: Spanish Language Lab 2 

Terminal Ctojective iAddressed: 4 v 
Outcxxnes 

Learn basic greetings, social courtesies, fara^^lls. 

Curriculun Materials Needed: Ditto sheets, film, demonstrations. 

Time Required: 1 hour 

Instructional Strategies: Ditto sheets, practice gro\:pingsv filmstrip. 

Activities 

1. Five minute practice session with wrksheets fron. previous lesson. 
Incorporate with roll-call: i.e., Juan? Presente^. odmo esta'' usted? 
Bien, gracias, y usted? Maria? Presente. Esta'^bien hoy? Si', s^or, 
Gracias. - ^ 

2. Determine reaction to assignment. / 

a. Instructor ascertains students feelings v^en they tried to enploy 
their "survival phrases." 

b. Instructor ascertains how stud^s perceived the reaction of a 
Spanish-speaker to the students ^J^itial efforts. VJith data fron 
a & b, instructor will attenpt to allay students fears. He might 
say, "How did you feel the first time you heard a foreigner speak 
Er^lish?" Ihen the instructor must stress that to the Spanish- 
Speaker the students* accent is different. 

c. Instructor will dlicit most cannon areals) of difficulty. For 
exartple, most students will experience problems with coroprehending 
the Spanish-speaker's |gronunciation. Instructor will put cn» the 
board: "Jeetyet" "No job." Ask students to interpret these twD words. 
Ttvsy are quite ccxtinDn Anerican-English usages. Ihe first is, "Oid 
you eat yet?" and the second, "No, did you?" Other exanples may 
corns to mind - use to stress, that the native speaker of a language 
enplqys short-cuts that make the language unintelligible to a 
non-native speaker. Another item would be the continental tendency 
to swallow final "g's" as in goin* vs. going, seein' vs. seeing, etc. 
Instructor says, "A ocninon trait here is to drop the final "s" as 

tre vs. tres, buenc difa vs. buenos dias, etc. Now we have sonething 
in canmon - many of us tend to munch on ouc words and mangle them. " 
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IV-2 continued r 

I 

3. Practical Demonstraticn 

a. Set iqp practical deinonstration of items and contrast proper and iitproper 
xasages. For instructor/student exchanges 

Instructor Student 

"Buenos Dias" "Buenos Dias, Senor" 

"Bueno Dia" (Rapidly) "Perdcheme?" ^ 
"Oitcestausted?" 

"Jeetyet?" " 

(Here instructor stops and points out the normal r^idity of Spanish- 
Speaker and contrasts it with the rapidity of English used by a native 
English-speaker. Introduce the phrase "For favor, habla mas despacio." 
(Please speak more slowly) Begin exchange again, stressing good enunciation 
and gradually increaise the speed of delivery. (Instructor addresses 
himself to various students at randan) . 

Continue with student/student exchanges with instructor acting as a noiitoi:. 
Instructor must stress prc^r pronunciation and discourage excessive speed. 



b. Ifeview students reactions to deriionstration. Instructor will stress 
gradual adjustments and feeling of caofort with the language. 



UNIT IV-3 



Sequencse #11 



Title: Spanish Language Lab 3 
Iterminal Objective Addressed: 4 
Outocmes 

Learn hcjvv to ask for directions; how to count from 1 through 30? learn time 
interpretation. 

Curriculim Materials Weeded. Ditto sheet of directicais, posters, situations, 

etc. 

Time Required: 2 hours 

Instructional Strategies: Lecturette, groi:p practice, individual practice. 

Activities 



Lecturette: 



Warming Up Exercise 



Ccnntunication is one of the most important things in a foreign country. When 
people cone together fran different countries, the problem of cotinunication 
is magnified. In order to minimize such a problem you will be taught hew 
to ask for directioais; how to count; and time interpretation. 

1. Activities - warming up exercise of previous mat^ial. By using posters. 

1. Group repetiticn of carrmonly used words, phrases, and sentences: 
aqui, allif, alia'', adelante, a la derecha, a la izquierda, donde 
e|ta' ?, Donde qued a ? , doble, vire, etc. 

2. Individual repetition. 

3. Use role playing for practical application (as per conversation unit) 

2. Group repetition of nurrbers 1 through 10, 11 through 20, and 21 through 
30. 

3. Individual repetition for above. 

4. Teacher - explain addition + 

substraction 
multiplication x 

5. Tteacher - have students practice surple equation. 

6. Tteacher - explain how to read time (hour, minute, plurality, and gender) 
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IV~3 continued 

7. Duitiry clock 

Qiiestiais and answers period 
Have student play roles 

Assignment: 



Distribute handouts at end of hour to serve as assignment to pract 



% 

IMIT Sequence # 12 

Title: Language Lab: Interview Technique 
TfemvLnal Objective Mdressed: 4 
CXitocnes 

students will learn essential elements of appropriate interview techniques. 
Curriculun Materials Needed: ' . " :^ ^ 

Tiire Required: 1 hour 

Instructional Strategies: Role play and lecturette. 

Activities 

1. Instructor introduces activity by stating inport^ce of first 
iitpressions when attempting to obtain information. ^ ^ 

2. Lecturette: Instracror role plays interview using inappropria^ 

techniques: 

Topic decided fron field ^ trip plans. 
Plaza, restaurants, offices, schools, etc. 
Store clerks, officials, school children, people in 
plaza. 

Go into process step number 3. !' " 

3. Instructor role plays inter^^ew using inappropriate techniques: 

a. Speaks in English. * " 

b. Quits canton courtesies. 

c. Asks for information directly. 

4. Elicit frcm group suggestions to iirpra/e techniques.. 

a. Greeting in Spanish. 

b. Ask, in Spanish, if the person speaks English. 

c. Tell about yourself. 

d. Let Ilost National be the teacher. 

5. Instructor has students role play with each other appropriate techniques 

6. Instructor surtiuarizes: 

a. Use judgement, as you would at heme. 

b. Tell about yourself. 

c. Establish a teacher-student relationship. 

d. /^roach.. .Ask for directions as lead into other subjects. 



a. 


What? 


b. 


VJhere? 


c. 


Who? 


d. 


How? 
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ULJIT X 



Cequence #13 



Title; Field '2rip I 

Oteminal Objective JVidressed: 1/ 2, 3, 4, 5, 6 
Oatcxares 

Provides structiared irinersion in th3 culture. 

Allows research in individual areas of interest c y 
Gives practice in using laiiuuage, 

Curriculun : Materials Ileeded: Ilandout on interest areas with local exan?)les, 
TixiB IRequired: 6 hours 

Instructional Strategies: Lecturette, small groi:p exercise, field trip. 

Activities 

1. Instructor briefs stxxients on purpose of field trip. He explains that: 

^ f' 

a. Field trip provides a structured e:^)erience in getting into the 
culture and interacting with local people, 

b/ field trip ailavs them to practice and see utility of learning 
sate Spanish. 

c. Field trip provides an opportunity to research areas of local 
interest in terms of availability in iJie 'local culture, 
/ 

2. Instructor divides groi5>s ir.to teams of 2 people and has then choose 

one of the followir^ areas to pursue: Foods, religion, history, agriculture, 
recreatijon, politics, education, transpcrtatioi-i and lodging., cultural, 
professional, social welfare, industry. In areas where nore than two 
students choose a category, the instructor divides then into sub teanis 
within each interest area. In presenting list, instructor gives examples 
fixm each area, 

3, Small Group Exercise, ,, '.Students asser±)le m pairs and develop an 
outline of questions to ask and strategies to use 'an getting the information 
required. Each pair then reports briefly to the qzoup on their proposed plans 
and get approval, 

4, Instructor inforros students oE necessity of keeping accurate records 
of their trip, inclining contacts made and their subjective inpressions 
and feelir^s about themselves during the experience. 
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UOTT X cx)ntinued ^ / 

5. fnstnictor explains that they will be interVi^^^ed on^ioir field trip 
experience wiien they cxrplete it. ' 

6. Students should travel in groi5)S of not more than two people. 

.7. In addition to researdi area, instructor infomos group that they should 
, perform as roany of the following specific tasks as possible: 

a. Go to grocery store and get prices for 3 items. 

b. Go to public school and write dovn 3 ma^or differences 
between this school and yours. Give detailed directions 
as to location of school frcm Plaza. 

c. Visit a publico site and get fares to Roosevelt I^oads, 
Ilumacao and San Juan. 

d. Go to a sports shop ^ get prices on three items you are 
interestec^ in. ■ 

e. Go to a clothing store and get the price of Levi's. 

f . Find a record store in Fajardo and get the name of the current 
top selling record in Fajardo. • ' 

g. Purchase lunch in a Fajardo restaurant. 



Field Trip Schedule 

8:00 — 10:00 Field trip briefing, small group exercise, 

10:30 Arrive in Fajardo 

10:30 — 2; 00 Ccnplete assignments in Fajardo. 

2:00 Iletuni to base. 
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UNIT X Sequence #14 

Title: Field Trip Reports 

Terminal ODjective Addressed: 1, 2, 3, 4, 5, 6 
Outootes 

Processing of field trip experience. 

Curricailim Materials Needed: Interview suttmary sheets, list of values 

fran sequence #6. 

Time Required: 1 hour 

Instructional Strategies: Interview, instructor led discussiop. 

Acitivities 

1. Instructor arrar^es classrocm so that students are seated in a circle. 

2. Each team reports on its field trip experience. 

3. Instructor interviews each team: 

a. Where did you go? 

b. What h^^)ened there? 

c. Where did you go next? 

Instructor verifies corpletion of general and specific tasks. 

After each tear has reported factual data instructor elicits affective data. 

d. How did you feel vAien he did that? 

e. \<lhat h^pened to make you feel that way? 

4. Instructor sumnarizes: 
Conioialities of experiences. 

Similarities and differences in subjective impressions. 
Encourages stixJents to sumnarize vAiat have we learned. 

5. Honework Assignment: Present^ each student with same list of values used 
in sequence #6. Assign students to rank the values as most Puerto Ricans 
would. Tell them to use their field trip experience and other experiences 
with Puerto Ricans as a basis for their rankings. Collect rankings next 
day and make a caiposite class ranking for use in sequence #18. 
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UNIT II-l 



Sequence #15 



Title: Cultiiral Sinrulation 
Itenninal Objective Addressed: 2 
Outoanes 

1. Understand the effects of sets on the adaptive process. 

2. Understand eitoticnal reactions to cultural ininersion. 

3. Understand cannon coping behaviors vMch result. 

Curriculm Materials Needed: Crtes CXiltural Simulation Manual; 1 hour 

videotape, 

TiJtB Required: 3 hours 
Instructional Strategies: Simulation 

Activities 

1. Introduce exercise by giving orientation briefing on page 8 of the 
Cultural Simulation Manual. 



Conduct the exercise as directed in the Culti 
(i^:pendix^ I) 



Simulation Manual. 



3. Upon cotpletion of the exercise, give both cultures a 5 minute break, 
but fo2±)id anyone to talk to anyone frcm the opposite culture. 

4. Reform large groi:^) as shewn below. 

INSTHJCTOR 



ALPHA 



X 
X 

X 

X 
X 
X 



0 
0 
0 
0 
0 
0 
0 



BETA 



INSTRUCTOR 

5. One instructor guide discussion vrtiile tiie other writes remarks on 
chalkboard. 

6. Ask mariDers of Alpha, "How did you find the people in Beta. culture?" 
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7. Ask the matbers of Beta the sane question. 

8. Ask the iwarbers of Alpha, "How did you feel v;hile you were visiting Beta?" 

9. Ask the members of Beta the sartie question. 

10. Ask the members of Aljiia, "How did the Beta people appear to you when 
they were visiting your culture?" 

11. Ask the members of Beta the saroe. 

12. Ask the members of Alpha to describe their own culture in terms of 
their values, custcms, language, etc. 

13. Ask members of Beta to do the same. 

14. Encourage any additional connents. 

15. Give lecturette on usual adaptation cycle using exanples fron cultural 
simulation exercise. 

CXm culture's values, 

language standards, ^ Limited perception 

customs, etc..'. ^ 



Interaction with new' 
culture 



Reenforces superiority of . . . 



/ 

/ 



Data evaluated by own 
culture values, standards, 
etc, . . 



Limited association M 

(isolation) — — „ . Negative sterotyp'-is 

16, Lead guided discussion on how to break the cycle, le: 

A. Increase association 

B. Increase input of actual data 

C. Attenpt not to evaluate data about ne^ cultute by own cultures 
values and standards. 

D. Attempt to guess new culture' s values, etc., use new data to 
si^iport or modify original guess. 
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UNIT II SequBnce #16 

Title: Coping With A New Culture 
Tentdnal Objective Addressed: 2 
Outcanes 

II-l Understand the effect of sets on the adaptive process. 
II-2 Understand the eROticnal reactions to cultural iitmersion. 
II-3 Understand carrcon ceding behaviors v*uch result. 
Curriculm Materials Needed: 
16m Film arojector 

Film: The Immigrant Experience: The Long, Long Journey 
Tijie Required: 1 hour 

Instructional Strategies: film, guided discussion 

Activities 

1. Instructor says: 

During our^eld trip and cxiltural simulation game each of \as had 
a chance to test our own feelings and perceptions vdien suc3de rt ly ^ivxKm--'^-^^^^' 
into a foreign culture. It might be a good idea at this point to look 
at the experiences of people from other lands who irmiigrate to America 
arxJ exparienoe Anerica as a "foreign culture." Today we will see a. 
film about a itolish family that imnnigrates to Anerica in the early part 
of this century. As you watch the film, see if you note any feelings 
or peroepticxis experienced by the iitmigrants that are similar to your 
own feelings during the field trip or siraolation game. 

2. Show film. 

3. Itefer students to cultural interaction cycle (see item 15, sequence , 

#15). Instructor asks, •'Why is "beocmina an Anerican" such a long, t 

long journey for Yahnik and his family." Take several general 

answers. 

4. Instructor asks, "Can aryone point out instances in the film vAiere 
Yahnik or menbers of his family did not have the necessary skills 
or information to interact successfully in Anerican cxalture?" 

Students should point out his hat, his language problems, his ignorance 
of how to eat a banana, etc. 
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5, Instructor asks, "Did any of you have experiences suiiiLar to Yahnik's 
on your field trip or in the simulatJi or, game? TcJce several experiences 
from students. 

6, Instructor asks, '*What was the response of Yahnik's family to their 
troubles?" 

Discussion should bring out that tine family increasingly re3ected 
Fherica and retreated into a protective Polish "ghetto", Yahnik had 
to quit school, Polish was re--established as the home language, and 
Yahnik's father, saying "An^erica no good for us" turned more and more 
to the Polish chiarch for solace. If students do not mention the 
chiarch, ask a question about it, 

7, Can you think of any exanples of how you might, like Yahnik's family, 
have done things on the field trip or in the game to restrict your 
contact with the foreign cultiare? Take several experiences. 

8, Instructor siiiinarizes.> have seen why becoming an American was 
a long, long journey for Yaiinik, but we have also seen that anyone 
who moves into a new cultiare has a long and difficult -roumey. 
Later in this course, we are going to learn seme skills that mi^t 
make this cross-cultiaral journey a little bit easier for us." 
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UNIT V-1 



Sequence #17 



Title: Non-Verbal Gestures 
Teminal Cbjective Addressed: 5 
Qutcxmes 

Learn ocranonly vised gestures and facial axpressions 

Curriculun Materials Needed: Bostain Itovie on nan-verbal ccrmmication 
Time Required: 1 hour 

Instructional Strategies: Film, directed discussion, patterning 

Activities 

1. Instructor begins: "Have any of you ever watched a local TV program 
or movie? IIow would you oatpare the reactions of, say, Jdin Wayne 
and Cantinflas? (Perhaps \jse Ilat Dillon and Festias from "Gunsmoke", 
or other c^ropriate pairings) If you were seeing them for the first 
time, v*iich would you consider to be a"typical" Cjontinental? Why?" 
Lift responses and point out our habit of stereotyping. 

2. Instructor: "Okay, we have varying opinions. Let's watdi this movie 

and see if it gives us any clues to v*iy different people act differently." 
Show Bostain film. 

3. Instnictor elicits ccnments on film. Ccnpare odments with the following 
listing: 



Non-Continental 


Continental 


a. Hand movaients 


Rigidity of body 


b. Mobile face 


Freezing of facial features 


c. Voice elevation 


Use of heavier voice 


d. Shrug 


Rigidity of body 


e. Touching 


Avoidance of touching 


f . Chin point 


Frozen face 


g. Move 


M II 


h. Nose "blink" 


Raised eyebrow 


4. Instructor illustrates local norms of touching, interaction, i.e. 



a. Woman hugging in public 

b. Parental tactility toward children 

c. Shoulder thurrping (mcile) 

d. Elders initiating actions 

e. (Note for stress) If only acquaintances, above behaviors do not 
obtain. . . Handshake or nod of head substituted.^^ 



ERIC 



Instructor draws conparisons between Continer.tal and non-continental 
behavior standards, pointing out differences only m degree and 
volubility. 

Instructor: "We have seen a variety of behaviors that may or may not be 
strange or even threatening to us individually. .We have also talked 
quite a bit about v*iy and how people use different gestures, etc* , 
to s^ much the sest^ thing* Over the next two days I'm going to ask 
you to jot down gestures, facial expressions, etc. , that you find 
different frcm your own and we'll see how you read those gestures." 
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UNIT II-l 



Sequence 18 



Title: Stereotyping 

Terminal Objective Addressed: 2 

OutoatBS 

Understanding the effects of sets on the adaptive process 
Curriculuon Materials Needed: Board 
Tiitie Required: 1 hour 

o 

Instructional Strategies: Instructor led discussion, Inter-student reactiais 

Activities 

(?tote: Instructor begins unit cold with objective of outraging student •s 
sens ibilities ) 

1. Instructor says: 

"All Dutch are blond and fat" 
"All Englishmen are stuffy" 
"All Italians talks funny" 
"All Germans are cruel" 
'lAll Chinese are sneaky" 
"All Arabe are guerrillas" 

By this jimcture staciants will be wzeiiig cfcjectians* Instructor asks, 
"What?" and singles out severed responses. Tie in with foniEr mention of 
stereotyping habit. Transfer eqphasis to local setting, i.e. 

"All Puerto Ricans carry knives" 

"All Puerto Ricans are anti-i^nerican" 

"All Puerto Ricans smoke pot" 

"All Puerto Ricans are cruel to animals. 

2. Students are given a short time to list their 3 pet stereotypes of 
locals. After the listing is made, display items of great^t frequency 
.an the board. Allow/enoourage students to disabuse each other of 

nai- factual ideas. Note : Instructor must play 1cm profile role to 
avoid setting responses. 

3. Instructor displays listings of how students felt (gut level) on first 
field trip and the cultured simulation game. Hie object is to 
re-inforoe established ideas of "it's ri^t because it was leanied 
that way" and "di.f fering surroundin.gs/envircments elicit differing 
behaviors" . 
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Instructor presents the cxitposice class rankings of "Puerto Rican" 
values fron the homework assignment given at sequence #14. 

Instructor asks: 

"What information do we get fron these rankings- infonuation 
about Puerto Ricans or information about Anencans?" Discussiai should 
refer to cultural interaction cycle used m sequence #15 and to the 
idea that we filter others behavior through our own cultural sets. 

Instructor summarizes, 

"Vfe have seen that stereotyping, especially negative stereotyping 
is a very ocinnDn even naturals process that often a part of 
people's efforts to deal with different cultures. We have learned 
also, that stereotypu^ is usually mis- leading and harmful to 
success in a new culture because it results fron a superficial 
evaluation based on our cwn culture's values and standards. Our 
stereotypes of other cultures usually tell us more about ourselves 
than about the other culture." 
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Sequence #19 

Title: Puerto Rican Politics and History SMtulation 

Tterminal Objective Addressed: 6 

Outcones 

Curriculun Ilaterials Needed: Simulation handouts 
Tiitve Required: 3 hours 

Instructional Strategies: Role play and guided discussion 

Activities 

1. Divide the class into fiour equal groijps. 

2. Give Cirotreup handout to Cirot2l^i?)ean Unity Party, Socialist Party 
and Progressive Party groips. Give individual party handout to each 
gro\jp. 

3. Give Nacirema and Nacirema government handouts to Nacirana grox^. 

4. Hand out action proposals. 

5. Conduct exercise and keep running score cn each action proposal on 
chalkboard. Periodic "Newsflashes" such as new presidents elected, 
Russian reaction to events, labor strikes etc. may be added during ^ 
the exercise. 

6. On ocnpletiai of exercise conduct guided discussion on the exercise. 
Develop the following point: 

a. What are. the countries of Nacirema and Cirotrei^? 

b. What languages are Sinaps and Silgne? 

c. How did stuJents feel v*ien they weren't allowed to use their own 
language in shool? 

d. Ccrtpare perceptions between the Naciremans and Cirotreupeans. 

e. What alliances formed? Does this have any relation to current 
events? 
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ACnCN PROPOSALS 



1. All school subjects will be taught in Sin^s vice Silgne- Silgne is still 
a required course. This change will be funded by Nacirenia and will cost 
$1,000,000. 

2. Make a law requiring the people of Cirotrei^ to elect their cwn Governor. 

3. Cirtireipeans will pay Nacirenas taxes, 

4. Make a law so that Cirotreupeans aren't subject to the Nacirenian 
military draft, but can volunteer for military service. 

5. Hie teaching of Silgne is eliminated from all schools. 

6. ^-Atteqpt an assassinaticxi of the president of Nacireina in protest of 

oppressive policies tcward Cirotreup. 

7. Send 25 CIA agents to Cirotreup to counteract activities of political 
agitators. 

8. Establish several large Nacirenan military bases in Cirotreup. 

9. Require all schools to use books written in Sinaps by Cirotretpeans 
and published in Cirotreup. Presently all school subjects are taught 
using Nacireman textbooks v*iich teach about life in NacirertB and 
have practically no mention of Cirotreup, This change will cost 
$2,000,000 and will be paid for by Nacireina, 

Allow Cirotrex^jeans set their avn tariffs and to inport any goods 
they want. Presently, all irrported goods must be shipped in N^cireman 
ships and are subject to Nacireman tariffs. 
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10. 

11. 

12. 

13. 
14. 

15- 

16. 
17. 
18. 



Change the official language fron Silgne to Sinaps. 

Cirotreup will establish its own government and make its own laws. 
However, no law can be made v*iich violates the Nacirema constitution. 

Cirotreip beocwes an independent country. 

Cirotreup beocmss an incorporated state of Nacirema. 

A Nacirana constitutional amendment is passed vAiich guarantees 
protection to Cirotreup arid allows them to make their own laws even 
if these laws are in violaticn of the Nacirema constitution. 

Lower the minimun w^e in Cirotreup. This would benefit the Nacireman 
manufacturers and would bring in more toiirists. 

Grant automatic tax exeipticn to large industries wishing to establish 
factories in Cirotreup. 

Grant Cirotreup the right to control its own inmigration. 
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CIPOTREUPEAN SOCIALIST PAKEY 



You are a m^ber of a Cirotreipean political party. Your party's goals 
are: \^ 

a. To establish Sinaps as the official language, 

b. To have all schools taught in Sin^s. 

c. To becotie an independent country -ancl estaMish a form of 
govemirent vAiich is different than that of Nacireara. 

d. To preserve the culture of the Cirotreipean people and prevent 
it fran being compted by the Nacireman people in your countrv. 
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aRDTKEUPEAN UNITY PARTY 



You are a mentoer of a Cirotre\^)ean political party Yoiir party's goals 

a. Ito maintain the protecticn you nav receive frcm Nacirema. 

b. To maintain your cultural identity. 



aROTREUPEAN PROGRESSIVE PARTY 



You are a nentoer of a Cirotxeupean political party. Your party's goals are: 

a. TO ultimately beoonB a state of Nacire*a with full ri^ts of 
Nacirema citizens. 

b. TO have as maiiy Cirotreupeans as possible learn Silgne. 
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ciRarPEUP 



You are a citizen of a country called Cirotreup, Several hundred years 
ago, your country was taken over by a country called Hiasp. Until 1898 you 
were a colony of that country. In 1898 Niasp lost a war to NacireiDa* As a 
result of this war Cirotrei^) becaine a possession of Nacireina. Although your 
culture is different than Nacirana, you are still a citizen of that country. 
Your official language was changed to Silgne and all school subjects are 
taught in Silgne. You don't pay taxes to Nacirema and therefore have no vote 
or r^resention in their government. However, you are still subject to all 
laws made in Nacireona. Also, Cirotreup, is governed by a Nacireroan governor 
appointed by Nacirema. You are also subject to the military draft of 
Naciremd. 
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NACIREMA 



You are a citizen of a cx)untry called Nacirema. Your country is 
extrenely powerful and has been a leader in world politics. Also, you are 
proud of your culture and form of government and want to help less fortunate 
countries develop as yours has dene. 

In 1898 you defeated, Niasp in a war and received the country of 
Cirotreip as a prize, This country is small, poor and of little importance. 
However, it is located in a strategic area and is a popular resort spot for 
Naciremans. Also, because of its poor econcrtiy, many Nacireman manufacturing 
caipanies have been building plants in Cirotreip and are using Cirotrei^jeans 
as a cheap source of labor. Because of the money frcm Nacireman tourists 
and manufacturers, Cirotreip has had a rapidly graving eccnoray and is one 
of the most developed of the Underdeveloped countries. Maciremans often 
refer to it as a "Showcase of the Nacireman form of government." 

Although the people of Cirotreup speak a foreign language called Sin^s, 
the Nacireman language of Silgne is their official language. Al30, since 
^^^^-tliQ €irotreupeans don't have to pay taxes, they, of course, may not vote in 
"•^""^"^"'^ Nacireman elections. The Cirotreupeans are subject to your military draft 
and have served proudly in several wars. 
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ISNTRUCnCNS TO STUDENTS 



Each of you has been assigined to one of the specific interest groups shewn 
on your handouts. During the exercise you are required to forget your 
present position or status in life and to assume the position and role of a 
meniber of your assigned interest group. 

On the action proposal handout you see listed various proposals, seme of 
vdiich are of particular concern in either a positive or negative way to 
your interest grovp. Your task in this exercise is to convert to fact those 
action proposals that are favorable to your interest group. Keep in mind 
that scire of the action proposals are not in the best interest of your group 
and you therefore do not want to see them become fact. 

Each interest group is assigned points as follows: 



Interest Groap Points 

Nacireman Govemnient 20 

Cirotrei^^ean Progressive Party 10 

Cirotreupean Iftiity Party 10 
Cirotreipean Socialist Party 5 



Mditional Roles 

1. The Nacireman govemnent may veto ai\y two proposals. These vetoes 
should be used with caution since it may offend the Cirotreupean 
people. (The use of a veto automatically gives the socialists an 
additionai -10 negative points- This remains secret until the veto 
is used.) 

2. Jhe Cirotrei5)ean Socialist Party has ar» additional -20 points which 
it cen use any time during the exercise to take points away from 
one or more proposals. 

\ 

3. Between round 8 and 9 if Nacirema has established bases in 
Cirotrei?) give a "Newsflash" : "The USSR has denounced Nacirema 
for its actions and gives clandestine aid to the Cirotreupean 
Socialist Party. {Ttiis action gives the Socialists an additional 
negative 10 points to use) . 

iVje exercise consists of ten rounds. On eacli round each interest grovp will 
have 5 minutes to assign their points. You may db3tribute your points airong 
several of the action ."proposals or concentrate flglorly one. When an action 
prc^xDsal receives a total of 45 point^/ it w ill .beoane a fact. PointsOnust 
be assigned within the limit given. TT an Interest gnxp is unable to make 
a decision within the tixva alloted, the uncomnitted points will be forfited 
to the Nacireman government. 



Pericxis of tiite for negotiation between interest groi¥>s are scheduled after 
rounds 2, 4, 6, 8 and 9. There will be no open discussions or negotiations 
between interest groups at the times. The first two negotiation periods 
will be 5 mLiutes long and the last 3 periods will be 10 minutes long. 
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NACIREt-lAN GOVEFNIENT 



You are a mentoer of the Nacirenrtan government Your government's goals are: 

a. To maintain its present position as a world pcwer for peace. 

b. To assist less fortunate cx>untries in learning your culture and 
adopting your form of government , 

c. To maintain Cirotreup as a showcase of your form of goveiniment. 

d. Ilaintain Cirotrei:p as a strategic military stronghold. 

e. Ilaintain the manufacturing and tourist industries m Cirotreup. 
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UNIT IV-2 Sequence #20 

Title: Puerto Rican Family Structure and Valines 
Terminal Objectives Addressed ; 6 
Outocroes 

a. Learn the stnjcture of the Puerto Rican family 

b. Learn the key family values and traits 

Curriculun Materials Needed: 

1, Dittoed cqpies of four (4) hypothetical cases v*iich present family crisis 
situations that deraand resolution: 

a. riary's Big Dayl 

b. Avon Calling! 

c. What to do about liaonna 

d. Unexpected Visitors 

2, Dittoed copies of Information sheet oa family struc±ure and valxjes. 

3, Film: l^hen Parents Grow Old 
Tine Required: Four (4) hours 

Instructional Strategies: role play, note-taking, directed discussioi, film 

presentation, 

Activities 

1. Hand out dittoed copies of "Mary's Big Day!" to students • Read the story 
loud, 

2. Ttell the class that the situation must be resolved, that the story must 
be given an ending. Select three volunteers and assign them to the 
roles of Ilary, Fred and the mother. Task them to role play a resolutiai 
of the situation. 

3. Ttell the class to observe the role play carefully and note to themselves 
their personal feelings about the "proper" behavior in each role. 

4. Process results with these questions: 

a) l*)uld you have played these roles the sane way? Differently? 
How so? ;^hy? 

b) How would your mother have reac±ed in this situation? 

5. Repeat the role play, but this time have a Puerto Rican resource- 
person; preferably a moti'ier; play the role of the mother in the situation. 
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This person will be pre-tasked to behave according to traditioial Puerto 
Rican social norms. 

6. Prior to the second role play, task s^iuder^s tc make notes describing 
the behavior of the "Puerto Rican Mother" as fully and accurately as 
they are able. 

7. Process results of role play and notetakmg by ask^g various students 
to read their descriptions. Oarpare various descriptions , Insist on 
neutral description. Purge cultural evaluations ^ 

8. Analytic questioais for follcw-i;p discussiOTi: 

a) How did the behavior of the "Puerto Rican toother" differ from 
the student itother we role-played earlier? List differences. 

b) Vlhat norms and values does the mother's behavior illustrate? 

c) What are your personal feelings about the Puerto Rican liothers 
behavior? 

9. Ifcite work: Hand out dittoed information sheets on Puerto Rican family 
structure and values. Task students to find two or more sentences in 
the paper that mention values erfiibited in the second role play. 
Prxx3ess student answers at the beginning cf next hour. 

10. For each of the subsequent three honors, present one of the fol lowing 
cases; 

a) Avon Calling! 

b) What to do about riamal 

c) Une^qpected Visitors 

Use the same procedures as above including, if possible, a Puerto 
Rican resource person for each of the key decision-making roles. 

11. In presenting the lesson on ^fliat To Do About Mama, present the short 
film, When Parents Grow Old intediately after the "Puerto Rican" 
role play. If time dictates, eliminate the first student role pl2^ 
for this lesson. Corpare the Anerican values e35)ressed in the film 
with the Puerto Rican values expressed in the role play. 



MARY'S BIG DAY 



I-lary is a thirteen year old girl v*io has just moved into tcwn- Her 
parents love her very much and constantly worry about her welfare. In the 
past they have always insisted that she cane hone right after school, but 
thev decide to let Mary stay after school one Friday aftemoai to watch a 
basketball gane with a groap of friends. Ihey tell Mary to ocme hone as 
socn as the game finishes- When Mary is not yet hone at 6:30 p.m. , her 
mother calls the parents of one of, Mary's friends. "Marilyn is alrea<ty 
heme," she is told, the game ended at 5:45 p.m. No, Marilyn doesn't 
know v*iat h^qpened to Mary." 

Mary's mother hangs up worridly. She kncws it only takes 15 minutes 
to walk hone from school. At 6:45 p.m. Mary arrives hone escorted by 
a tall boy v*io looks much older than I4ary. He and !1ary walk to the 
door hand in hand. The boy introduces himself as Fred Morgan to Mary's 
mother, and says, "It's my fault that Mary is late, Mrs. Walker. She 
was helping me do my hotvework!" 
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AVON CALLING 



Vanessa been married to George Reynolds for aLrost two years. 
The young couple hctve no children as yet George is a big, hearty man who 
works long hours as a truck driver for a local coipany In his free tme, 
he likes to live it with his friends. He bowls one night a week and 
never misses Sam's poker nights. Den.'t get the wrong idea about George, 
however. Ifo matter hew many beers he puts away, no matter hew late he 
gets hate, George always makes it to work next day. He is liked and ^ 
respected on the job and in his catnunity. 

Vanessa limited herself to keeping house for George during the first 
year of their marriage, but about six months ago she became dissatisfied 
and bored with her role as a housewife. * She is a very attractive, friendly 
person and, through a friend, she was offered the oj^rtunity to work as an 
Avon lacfy selling cosmetics door to door in her spare time. At first 
George was not* especially happy with Vanessa's desire to accept this 
'position. "I hc^ you don't start yakking about lipstick and forget to 
ocme hone and cook my dinner," he muttered. Vanessa premised this would 
never happen and pointed out that they could use the extra money. George 
reluctantly agreed and Vanessa became a hapgy, succesful Avon lady. 

Vanessa was so successful, in fact, ' it she was invited to attend 
a banquet haioring the top sales ladies le area. The banquet was 
held at a big hotel in the city and Vanes, arranged to attend with several 
of her girlfriends. She told George about the ocassion but he apparently 
forgot because he worked overtime on the night of the banquet and Vanessa 
had to leave before he got hare- She put George's Juiner in the oven 
to keep it warm, and left him a note explaining everything. She mentioned 
that she wo\ild probably be hcne "earlyV 

George arrived heme at 7:30 p.m. and found Vanessa's note. He 
finally went to bed at 12:00 with Vanessa not yet heme. He had to work 
the next^day, but he couldn't sleep. Finally, at 1:30 a.m., George 
heard a car pull into the driveway and seme rather loud female laughter. 
He sprang frem bed and was at the door before Vanessa opened it. 
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U^EXPEC^ED VISITORS 



Joanne had worked for hours preparing the roast b^f dinner for 
Hark and the kids. Roast beef was I4ark's favorite meal. Joanne called 
everyone to the table at about 6:00 p.m. Just as Ilark was taking his 
first bite of the nediun-rare roast, the doorbell rang. "I^ who could 
this be?", wondered Joanne as she hurried to the door. 

"Greetings and good cheer; my lacfy!" shouted an overly haf^y 
voice as Joanne qper^ the door. It was the Riley's, a covple Joanne 
and Ilark had met just a week ago at a party. It was obvious to- Joanne 
that the Riley's had had a few drinks. "Hi, Joanne!" said Kate Riley, 
"I bet you didn't think we'd take you \3p on your offer. You said to 
dxop by when we were in the neighborhood, so here we are!" 
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\HAT TO DO ABOTT 



Ed and Ilillie Rojak have a prdDlem, They were high school sweetheart;s 
and have lived their entire married lives (15 years^ in their hcanetovn, 
only a few miles fron {4illie's parents, riillie has been very close to her 
parents, and it was a terrible shock v*ien her Dad died recently of an 
unexpected heart attack* 

Ilillie* s 75 year old mother depended heavily on her husband and 
took his sudden death very hard. She has not been able to adjust and 
both Ed and tlillie are ooncemed about her welfare. One night at dinner, 
Millie decided it was time to talk about it. "What are we going to do 
about llama, Ed?" She's all alone in that big house ar-^ she talks to 
herself constantly. And she's always falling dcvm. I'm really worried. 
Yesterday she left the iron on and it burned right through the pad on the 
board before. I found it. She just smiles, and nods her head and says 
everything is okay. It almost makes me want to cry. Dad didn't leave 
her any money. All she has is social securit/ and a little insiarance money. 
And now with this California thing, I don't knew vAiat's going to hc^^pen." 

'nie"Califomia thing" was the heart of the problem for Ed and riillie. 
Ed worked at a branch office of a large electronics ccnpany. He made a 
snail salary and there was no chance for advancement in the branch office. 
Suddenly out of the blue Ed has been offered an executive position at a 
much higher salary. The only catch is that the new position will require 
that Ed move to the main office in California- Ed and flillie have three 
children, the oldest is just entering high school. Their dream is to send 
all of their kids to good colleges, but this will prdDably be urpossible 
unless Ed takes the higher paying position in California. It's the chance 
of a lifetime, but v*iat about Itona? 

llama has said time and again that she was bom in this tcwn and she 
will die here, to be buried next to her husband. 

Ed and flillie decide to talk the vA)ole problem over with riama and 
reach a decision. Ihey are jvist arriving at her heme new. 



ERLC 



62 



n^POR'imCN SHEDT CM PUERTO RlCaN FAMILy STRUCTURE MifD VALLES 



I. Family Structure 

A. Family structure followed the Latin American (old European) stereo- 
type in pre-industrial days. Relationships have £>een altered With P.R. 
social change but they have not disappeared. ^ 

B. Papa was boss, no questions asked. Mama was "silent partner" 

in household. Husband trusted wife's judgatient but he made final decisions. 
Children respected their father but la masSre was adored and any insult 
to her was answered with violence. Family protection of young daughters 
was extreite, however the values of raachisno (virility) were inculcated 
in youn men. 

C. At social gatherings in the hane,after the greetixigs, males 
would congregate and discuss politics, sports, or business. \*xtBn went 
off in a comer and discussed family matters. Girls led sheltered lives; 
boys were more panpered and encouraged to ejqjlore. 

D. Wxen have been "liberated" to the extent that they travel more, 
contribute their' wages to the household welfare, and are more "vocal 
partners" than before. However, working wives have^ maintained their 
feirdnity. Middle-class wonen.may drive a family car to shop alone at the 
market or department store v*iereas it used to be only with the husband 
along. I'kxtBxi now can work in the teachingij3x>fession, clerical and 
factory jobs. However, vMle hiasbands regularly go out with the boys 

to play doninos or attend cock fights, wives are not sijppose to socialize 
without their husbands. Many rrten do not allow wives to wear "sexy"' 
clothing such as mini-skirts. 

E. Male is still dcrdnant/iirportant figure, sonevAiat tame r roacho. 

F. Divorce does occur in the city. The custom of chcperoning has 
relaxed but young girls are still watched much more carefully than in 
the states. Ifeenage couples are nc^ seen at movies, the beach, school 
caiipuses, etc. I tore relaxed in the city that in. the country. 

II. The Extended Family 

Traditional extended family: parents, gran(^arents , children, 
coiosins, uncles and amts lived in close proximity. Hiis i'S also 
undergoing a change. The extended family guaranteed that no orphaned 
diild of a relative would reroain hcmeless. If any marber met misfortune 
he would not go hungry or lack a place to sleep. There was alw^s 
sotBone available in a crisis or ready to dip into savings or for an 
emergency trip to the hospital. Gcmeoie to help get i'ou a job or do 
you a favor. Tbday with SuburiDia, with a husbancj, a wife, and their 
children mder one roof, they are isolated frcm rest of family and 
relatives. But old patterns still tend to remain. Geogr^y tends to 
loosen the ties of the extended fandly but relatives still try to live 
near each other and their social life largely ocnsists of visiting 
each other on weekends. Many elder parents still count on sons or 
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daighters to make space for them if they can not provide for themselves. 
There is still a tendency for the family to stick together as a unit - 
or in close proximity. Transfer of authority is frcm father through 
eldest son downwards. Protectiviness tovards girls still exists. There 
is a high level of love tolerance frcrn father for children. This tends 
to make him over^protective of his children* 

III. Machismo ' , * 

In pre-industrial days, the typical family follcwed the Latin . 
American (and old European) stereotype: p^ was the boss, no questions 
asked. Mcwia was the "silent partner" in the houseMcJld. He would announce 
the final decision, vAiile she ronained quietly in the background. The 
value of machismo (virility) were inculcated in the yourig men v*iile 
family protection of a young daughter's virginiti* amounted to an obsession. 
;<hat do you think would happen 'to this concept after marriage? After 
marriage, the pattern of the "worldly" husband and the vtolesoift, stable, 
hone-oriented wife continued. These relationships have been alta^pd 
with Puerto Rico's social change, but they- have not .disaEpdared. Hew has 
Puerto Riuu-s social ch^^nge af fected^tljfiuman? The man is scmew*iat tairter 
machismo, although he rairely if ever att^^ the amiable docility 
depicted in the stereotyped image of the^pbrican father ^on save U.S. 
television shews. 

IV. Persmalisrao (personalism) 

This is an old fashioned anti joiner, a belief in the innate worth 
and uniqueness of each man (not necessarily tiie equality of all men) and 
is another traditional value. A strong faith in person-to-person contact 
^and skepticism as to the value of iitpersonal procedures is another aspect • 
of persmalismo. Tb "really get things done," there is no substitute for \ 
a faoe-'to-face meeting. 

V. II\jmanismo (humanism) 

Another trait with Paerco Rico's Latin Aroerican roots. In Latin 
America, naticxis have been led by either strong-armed military caudillos 
(the macho) or eminent intellectuals (the humanist) such as Gallegos of 
Veneziaela, Sarmiento of Amentina, and Bosch of the Dcminican Republic. 
A list of Puerto Rico's holidays shows Puerto Rioo's heroes were 
activists but were also men of letters. 

Perhaps due to the value of respect and dignity, Puerto Ricans are * 
a p- nsitive people, vAio avoid direct confrontations if someone's feelings 
r. re injured. 

Doing things "a la buena" (in a nice way) is the preferred me^iiod.to 
settle any dispute. Resistance to someone else's views is usually via the 
"pelea manga" ("literally relaxed fight") of passive non-cooperation. 



64 



Hospitality diaracterizes Puerto Ricans.. 
"Esta es su casa" (this is your house) 
"A la orden" (at your' service) 



VI. Courtship and Ilarriage 

Limited to one or two beys and no dates as such. If a girl has a 
boyfriend (novio) she is expected to get manried in the near future. _ 
Chaperoned activities. 
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UNIT VI-3 Sequencje #21 - 

Title: Pucorto Riccm Ethnic Groups 
Terminal Objective Addressed: 6 
Outcoroes 

Tb learn oaioept of levelir^ in P.R. Class Structure. Learn Ethnic Grovps 
of Puerto Rican people. 

Curriculuu Materi.als Needed: handouts of data, a film FS-28 Puerto Rico 
Time Required: 1 hour 

Instructional Strategies: Instructor led discvission 

Activities 

I. SITUATION; There have been no new faKiilies in tcwn for the past 70 
years. Everyone knows everyone else and most of than are kin to each 
other. Now, a new family of blond, blue-eyed people uK)ve .to tcwn. Itiey 
speak Spanish and abide by the regular social rules. 

John Harvey (newocraer) sees Ramcna Diaz in the square and is smitten 
with her. Tliey are quite properly introduced at a nutual friend's 
vgedding. Soon it is clear that John wishes to marry Ramona. She feels 
the same way. 

Task: Forming family grotpings, students will simulate what th^ consider 
to be "typical" family reactions. 

II. SITUAnCN: Same as in I except that John Harvey is wealthy and blade. 

III. SITUATia^: Same as I except Raartoi^i is Indian and is not wealthy. 

Studait reactions are to be recorded as to the differing situations. This 
data is then to te used in conjunction with II-12A to further reinforce 
concert: of population leveling. 

1. Show ranlti-HBdia kits #4 & 5 - minorities have made Ariierica 
great (2 parts) . With film strips ocwpleted, instructor will relate the 
ethnic grotpings of the insular culture. 

2. Instructor: "Anyone here knew an Italian, Chinese, etc ? 
Anyone know a Taino? The population of the United States has mixtures 
of many dirferent nationalities. So is the case of the island's 
population. It isn't ri^t to say so-in-so is an American or Russian 
or a v*at-not without understanding that we are all a Ifeinz variety. 

Instructor then leads into national/social mixture root of the island: 
• Tainq Indians, Spanish, African, French^ Dutch, Uorweigian, etc and 
ejtbraoes entire spectrun of Eurcpean and most north and central African 
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groipings. (Instructor may find many students vrtio wish to pursue tiiis area. 
It is suggested that outside reports be allo^ed/enoouraged to better focus 
on the idea "we are all a mixture of roany.") 

3. Show filra FS-28r Puerto RioOo Instructor will use the variety of 
the filra to illustrate that there are many differing areas of the island , 
i.e., Mountain (traditional) vs. coastal plain (in fluxK 

Instructor: "4)u Jaiow that prejudice in the States grew along color lines. 
If you were red you were dead. If you were black you had ar strong back. 
If you were yellow you were a sneaky fellcwretc. Here prejudice did not 
grow only along color lines. It is avmuch more subtle thing exercised so 
that one does not p\±>licy insult and/or ridicule soreaie else because of 
a happenstance like color. Here a person is accepted on the basis of his 
personal worth, integrity, and exercise of and conformitY to the code of 
his social groip. 

Bie population, in general, is a mixture of many many different pecples. . 

Rer^iorrber, for almost 400 years there was qiute ^it^^ 
parts of the woriRd. Yon certainly can*1:Tceep mariymg into thelsame family 
over 'and over - you all know that will eventually destroy you as people. 
So, over the d^^ens arid scores of years you find a society that is greatly 
leveled - it is neither black or nca: white, r^ nor yellow. It is a 
mixture that has served to blur and in many cases corpletely obliterate 
color lines. In Ifew York, for exanple, the Puerto Rican sees himself not 
black, yellow, pink, 'etc., but as Puerto Rican. New, v^at are you? You 
say Anarican. What ?s an araerican? Aren't we all, then the product of 
many societies and many peoples? 
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UNIT VI-4 



Sequencje #22 



Title: Puerto Rican religions 
Terminal Objective Addressed: 6 
Outqanss 

Understand religious system and its inpact on social system 
Curriculun Materials Ifeeded: Script for play, film 
Time Required: 1 hour 

Instructional Strategies.: .^it, -Film, Instructor led discussion 

Activities 

1. Teacher selects two students to play roles. One will bo the father 
vAvo lives in a snail town in the center of Puerto Rico. One will be the 
son vAio will leave Sunday evening to attend a regional college. 

Instruct the students to pay close attention to the skit and attempt to 
get as mudi information about religion as possible. 



Pepe: I am leaving, Dad. Give me your blessing. 

Father: May God and the Virgin bless you, son. By the way, v*ien are yon 



Pepe: Within bvo weeks if God is willing. 

Father: Virgin Mary! I wanted you to go along with me to the Mayor's 



Pepe: Blessed be tte Lord! Dad, remarrber that I am taking my final exams 
and I need to stucfy hard. 

Father: Well, I accept vAiatever God wills for me. We will visit the mayor 



Pepe: Good bye, Dad. 

Father: (Uiteaces Pepe) Good bye, son, and may God and the Virgin Mary bless 



Pepe Goes to School 



ocming back? 



house on Saturday. 



sane other time. 



you. 



2. 



Instructor has students: ^ 



a. Write down any particular thing they noticed. 

b. Elicit reactions fron students and discuss. 
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c. Select two other students who can read the dialogue in Spanish. 

d. Instructor sunmarizes. 

3, Instructor: "Yoi have all heard about the Conquistadores - hew they 
conquered itost of the western henaisphere and such. You have also seen 
pictures of or been told about the many churches the newconers built in 
the new world. Well, Puerto Rico was no exception to this strong handed 
religious idea. Here is a very short, cotpact church history. Please 
read it at you leisure and if you have any questions, we'll get them 
the first thing tcnorrow. Now let's watch this filmstrip - it may help 
you understand the handcut better. " 

4, Show filmstrip "Geograjihic and Historical Background of the t>fest 
Indies." 

5, Instructor elicits questions for clarification of film. 
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Handout for Puerto Rican Religions 



You prx±>ably know that there are now a variety of churches here cn 
the island. You should realize, however, that the nayority of these 
groi:?>s are fairly young. For example, the Baptist Church has been active 
here for only a little over 150 years cotpared to about 450 years for 
the Ranan Catholic Church. Jiriaism, ronnOTber, was not permitted in 
Spain, much less here, for centuries. During the 16th and 17th centuries 
the inquisition (a church court) was very poverful in Spain and, to 
varying degrees, throughout the Spanish Elrpire. 

In 1800 the natiber of practicing Ronan Catholics here on the 
island was 99.99...% of the pc^ulatiai. Ihat is no longer true, as 
you know. Itoday the population is divided as follcws: 

98% Christian (all diristian grov:ps) 

80% Baoan Catl»lic, but oily about 1/3 of these actively support 
the churdi 

18% Other christian groi5)s sudi as Baptist, Pentecostal, Itethodist, 
Lutheran, etc. 
2% Jewish, Moslem, Hindu, Spiritualists, etc. 

RatEnfcer, these niitbers are not pennanent. The religious make-i^ 
of the island's population is stiTTchanging gradually. For exainple, 
the Evangelical groqps (Jehovah's Witnesses, Pentecostal. Holiness, etc.) 
are on the increase. Quite often they draw new nenbers fron the 2/3 
of the ncminal Catholics are not active menbers of the Catholic 
church. 

As you know, the three riost powerful colonial countries in the 
16th and 17th centuries were officially Fanan Catholic. Uiey were 
France, Spain, and Portugal, and the kings of each were titled "His nost 
CathoUc Majesty, Defender of the Faith, etc, etc." In Spain the Royal 
Court was quite religious. It stands to reason, then, that the Spanish 
rulers would do everything in their pcwer to spi^ Christianity in the 
form of Roman Catholicism. In 450 years it is not so terribly difficult 
to ocnvert subject peoples to a particular belief, especially vAien those 
who alreac^ are n^rbers of siach a belief appear to have the best things 



Gradually over the long years, even the family structure here grew 
to resenble the organizaticn of the church. It gradually came to look 
like the following chart; 



in life. 



Church 



Family 



Pope 

Cardinals 

Archbishops, Bishops 
Itaiseigneurs 



Father 
Eldest son 
Younger Son(s) 
Mother 




Daughters 
Relatives 
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As you can see, even the every day i^fe of such a private thing as the 
fandly was greatly influenced and patterned by tVe church. 

Now, of course, v/e see rnany changes .n the old tradatica:^s and a grcwth 
of newer religioias groups. You can trace these changes frcm the beginning 
of industrialization here can the island 



UNIT VI-5; VI-6 Sequence #23 

Title: Puerto Rican Class Structure and Social I'fability 
Terminal Objective Mdressed: 6 
Outocjmes 

1. Students will learn basic social class structure 

2. Students will understand the relationship between inccme level and 
social system 

Curriculxm riaterials Needed: Dittoed Handouts 

Instnactional Strategies: Situational Exercises ^ Instructor led discussion 

Activities 

1. Instructor presents situation to students: 

Juan Rodrigx3ez is a poor Puerto Rican boy fran the country. He has 
dark skin like his parents. He has just completed Junior High School 
with good grades. Mr. Itodriguez jvist won "El Gordo". Hie family is 
moving to San Juan and Juan is going to attend an exclusive private high 
school. 

Bead the following statements about Juan: 

a. Juan will have an equal chance to make the football team. 

b. Mr. Rodriguez will be able to move into a neighborhood of his 
choice depending on his ability to pay. 

c. Juan will have an equal chance to beocme acquainted with the 
girls in the school. 

d. Juan will join the elite social club of the school. 

e. Mrs. Rodriguez will be elected President of the PTA. 

Change Juan to John. .. .Change San Juan to Atlanta, Georgia. Check the 
statenents you think are true for Juan, Check the statements you think 
are true for John. 

2. Instructor has students ccnpare Jdin and Juan in the above areas. 

John probably will be accepted in athletics, oonnunity work, education. 
John probably will be rejected in inter-inarriage , nei^iborhood, and 
social clubs. 

3. Instructx)r has students coipare Roberto Clemente and Hank Aaron. 
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4. InstJOictor gives out Handout #1 and briefly goes over the material. 
Carefully point out that the data are general in nature. 

5. Instructor presents Pablo Cortina' s situation: 

Pablo Cortina has just retired fron the Anny and is anxious to get 
back to the countryside he knew as a boy. Hiis is the first time Pablo 
has been hare in 15 years. He remenibers the meadows, hills, and clear 
creek near vAiere his grandfather's cool, ranbling old house had stood 
and wants to build himself a small house nearby. 

When Pablo arrives he is confronted with row after rcM of square, 
concrete little houses. He soai finds that the little "Boxes" cost 
$35,000.00 each! Biis is more than his grandfather's 100 acres and house 
had oost vAien Pablo was a boy. Pablo notices that the neighbor^Doy he 
grew xjp with is now a big-wig in the new tcwn. He remei±)ers the friend 
as a ragged, often hungry boy and his family having a tmy farm of only 
10 acres. Now the friend is a pillar of the corniunity and is considered 
quite iitportant because he still owns four acres inside the town limits. 

If you were Pablo, hcM would you feel under these circunstanoes? 

6. Briefly review social mobility. 

7. Tie this in with advancing inccxne, urbanizatiai developnnent, change 
fron primary rural to urban living. Distribute second handout and 
briefly go over the material. Again, point out that the data are general 
in nature. NOTE: Careful deleniatiai of "leveling legislation" is 
required. 
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Puerto Rican Class Structure 
Handout #1: 
Class Structure 

A. l^>per class 

1. Exceptionally small percentage of population based family wealth. 

2. Normally more traditional than other groi:ps. 

3. Mcxiel setting grov^) for other population groupings. Known as los 
"blanquitos" 

B. !4iddle Class: Nevly aterging groijp according to North American standards- 
seraantic problem: contrast in North-American literature to e^licable 
local standards . Ixilpgtrialization - rapid change , often at variance 
with traditional values. 

Inoo«B levels bring faanu.ly strictures under great pressure to conform to 
qpward mobility concept of traditional social concept. 
Real estate ownership becotiing primary concern. Bring in lottery and 
concept of stoicism. "Acepto lo que Dios me mande." 

C. Woiicing .Class 

1. Diployment market problems - trained technicians in short sijpply. 

2. Pressure of "upward traditiai" causes some trauma not so pronounced 
as middle class areas. 

D. Social Mobility 

Although it is not ocnmon for a family to inove fron\ one extrene to the 
other it is possible. 

Overnight change from class to class is possible and accepted in terms 
'of individual acceptance/practice of group inposed standards. 
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Puertx) Rican Social Structure 
Handout #2 
Income Level/Social Mobility/feusing 

a. A generaticMi ago most Puerto Ricans lived in the countryside. 
"El pueblo" was a plaza surrounded by a church, the municipal hall, a 
few stares # and a scattering of hones. 

b. As P»Rt became industrialized, one- family hones croj^)ed up around 
the city. 

c. I4ore than 20,000 new hones a year are built - 1/4 are lav cost 
hones for the poor built by the government. 

d. Uie new. "executive" elite has created luxury hi^-rise apartnents 
in San Juan. Main Housing boon is the 70 square mile San Juan area. 

e. Housing costs cliirb r^idly. Poor must bv^' on fringe of suburbs. 
Average kind of hone sou^t by average American is overs$32,000.00 in P.R. 
QxKJoniniun apartments near beaches start at $40,000.00. 

f . Land costs now represent 34% of new hates cost. 

Housing Conditions 

1. Over 40% of dwellings classified as inadequate. Some pec^le qualify 
for low-cost hones with long-tenn government financing. Ot±iers only for 
low rent apartments. 

2. Sluns - Arrahal. P.R. worst slum belt begins at San Juan Bay and flews 
eastward for a few miles, emptying into San Jose lagoon (I^tin Pena) . 
Inference for ixiformation: Puerto Rico, a Profile , Kal Wagenheim, Praeger 
Publishers, Ch^>t. 7, page 173. 

3- Urban Growth - Burgeoning of donicilliary ownership. Industrially 
related growth areas. Industrially related income levels. Final introduction 
to labor force. 

4. Leveling Legislation 

a. Public Housing 

b. Disadvantaged re-settlement 

c. Vocational schooling grcwth 

d. Federal - Comnonwealth developnent programs: Fisheries, Rice, 
Forestry, Oceanograf^iy. 
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Sequenoe #24 



UNIT VII-1 

Title: Utilizing Rsading Ilaterials about Puertx> Ricx) 

Terminal Objective Address i 7 

Outcxines; 

Familiarize stxidents with available reading material 

Curriculum I4aterials Needed: Bibliography of reading materials books, 

slide presentaticn, directicns to the 
institutiois 

Time Required: 4 hours 

Instructional Strategies: Instructor lectures. Instructor leads discussion. 

Activities 

1. Instructor distributes copies of the bibliography to eadi student. The 
bibliograjiiy will be groi^^ed by topic. 

2. The instructor will ask each student to choose a tcpic of interest. For 
those who are undecided tlie instructor will help as necessary. 

3. Inform students of available institutions vrfiere they can obtain these 
reading materials. Have as many books as possible on hand to distribute. 

4. Discuss briefly one or two of these books highli^ting a topic taken 
frcra the bibliogr^hy. 

5. Uie places below will be used to identify and utilize additional reading 
materials about Puerto Rico. Ihe bibliogr^y will be derived frcm these 
sources i 

1. Inter^cultural Relations I4aterials 

2. Roosevelt Roads Hi^ School Library 

3. Antilles Consolidated School Library 

4. llaval Station Library, Roosevelt Roads 

5. Inter-American University 

6. University of Puerto Rico Library 

7. Fomento 

8. Tourist Bureau 

9. Bacardi Information Pack 

10. Sun Oil de Puerto Rioo Pack 

6. Instructor will acccnpany listings presentation with slide units to give 
overall inpression of insular areas/resources. 

7. Instructor will distribute directions to the places listed above. 
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8. Question and answer period. 

9. Allow the, students one week to read their chosen book and/or topic. 

10. After the stvdents have ocirpleted their reading, group students in 
groijps of 3-5 according to topic. Cnce these gro\:ps have been asseannbled 
st\x3ents will share infomatiCHi obtained from previous readings. Instructor 
will provide a set of questions for grpips to address to the class. 

11. Uie above activity should be done in blocks of 10-20 minute duration. 



ERIC 



77 



UNIT VII-2 Sequence #25 

Title: Available Resource People 
Tterroinal Objective Mdressed: 7 

0\jLpXtOBS 

Tto increase student's knowledge of resource people ^whose services they 
may utilize. 

Curriculum riaterials Needed: Wone 
Time Required: 2 hours 

Instructional Strategies: Guest speaker lectures. Instructor leads to 

discussion with gi:est speaker and students. 

Activities 

1 Instructor chooses guest speakers f ran the following list/of resource 
people Instructor will choose at -least ^ resource person? frcm the 
host o^imiunity to discuss various asj)ects of intercultural relations. There 
must a balance in on-and off base resource persons. 

1. University of Puerto Rico 

2. Inter-^Anerican University 

3. Cultural Institute of Puerto Rico 

4. Faneuto 

5: Ilaval Station Clubs 

6. Clubs from neighboring ccmnunities 

7. Chamber of Comirterce 

8. Tourist Bureau 

2. Instructor will indicate to the speaker the following: 

a. background of class 

b. purpose of class 

c. topic 

d. ' length of presentation 

e. tirce for interaction and questions fron class. 

3. These speakers will give the students a lecture based on the topics 
listed in the bibliogr^hy. 

4. The speaker will lecture in the class roan or he may be presented as 
a' guest speaker for scheduled assembles. 

5. The instructor will elicit questions fran the students which will lead 
to a discussion, 

6. Guest speaker and instructor will lead question and answer period. 

7 Giest speaker will include in his lecture cownunity facilities and 
activities that are available for the student's use. 
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' * * - . ' UJIT IV-S Sequence #26 ^ 

Title: Spanish Language Lab 5 * , - 

TentiLnal Objective Mdressed: 4 
Outcanes: Lsam traffic signs and inportant rules 

Curriculon Ilaterials Needed: Ditto handouus, sheets of niLes, international 

signal system (posters, slides) film 

Time Inquired: 1 hour 

Instructional Strategies: Lecturette, gro\:p practice, individual practice 

Activities 

Lscturette : In order for you to get acquainted with the host country, you 
will have to travel, and in order to travel safely, you must knew the basic 
traffic rules of the host 'country. 

Activities ; (Introduce the guest speaker, if any, and have him introduce 
the film to be used) . 

Instructor (if no resource available) 

Introduce the film (previously sheeted and previewed according to 
class make up - bicyles, mDtorfDikes, or autaTv±>iles.) 

Guest speaker or instructor will sunttiarize the fJ.lm. 

Instructor says: 

Practical ^plication ~ 

Practice with cotmon signs - ejq^ressly those in Spanish. 
Group repetition 
' Individual repetition and identification 

Instructor will interject new international signal system with posters and 
slides. 

Exanple of canmon signs written in Spanish: 

cmce de peatones - pedestrians 

pare - stop 

ceda el paso - yield 

zona escolar - -school zone 

crtice de ganado - animals 

velocidad maxima - , speed limit ^ 

siga a la derecha - stay to the right 

trans i to - one way (with arrov) 

transito en anbas direcciones - two way traffic 

etc. * > 

Distribute handouts 

^Public Works Department - Personnel (bilingual) give presentations and are 
anxious to give data, materials, etc. 
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Ui;iIT IV-6 



Sequencje #27 



Title: Spanish Language Lab 6 
Terminal Ctojective Addressed: 4 
Outcxanes 

Learn nonetary transactions and restaurant etiquette 
Curriculun Materials Needed: Ditto, inenu - lunch 
Tine Required: 1 classroon ho'or - 1 lunch period 

Instructional Strategies: Review of preview dittos. Lecture and relating 

of e:?)erienoes , ordering of lunch. 

x^^ctivities 

1. Ifeview previous language assignments. 

2. Instructor gives information on Spanish customs in reference to eating 
and restaurant etiquette. 

a. I anner^ 

Careless manners do not go unnoticed in public areas. We iniglit 
unintentionally infply disrespect. An inportant courtesy you should 
extend is kncwing a little of the langx^age and attenpting to speak it. 
Distribute menus and ask stuients vdian ethnic dishes they are able to 
translate. VtiBt dishes they may already have eaten. . 

b. Role-play - a restaurant scene 

Instructor will play native roles. Exchaiic,e greeting and extend ootiton 
courtesies ("Hello, Good Evening, etc." in Spariish) . If student does not 
understand he should say in Spanish "I do not understand" . Student should 
ask the waiter for translations he can no make. 

3. Ins true or begins basic interrogative uses as student discovers he 
needs them. 

a. Ccmo se dice esto? 

b. Cuanto es?^ 

c. Donde esta el banc, etc? 

d. Cu- ndo cierran/abren 7 

e. Pc; que? 

f . Quien (Quienes) 

g. Que es estc? 

!4enus are presented with and without prices. Practice ordering ai.d cost 
ocnputations . 



4. Discuss a field trip incluclLng ordering a r.ieal, eating and paying for 
it in a Puerto Rican restaurant. 



5. Present lunch roan menu in Spanish learn how to order a-la-carte 
what tiie student desires to eat. Assigninent will be to have each student 
order iiis am meal in Spanish that day. 

Ihis assigniiient will be with the cooperation of the cooks. 

Ifenu- the Spanish menu will include beverages, soups, salads / main dishes / 
dessert. 
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UlTLT III-l Sequence #28 



Title: Prcblera Solving Strategies 1 
Tterr^unal Objectiv. Addressed: 3 

Qatcares: Students are able to describe cross-cultural behaviors without 
evaluative corments. 

Curriculum i-Jaterials Needed: .Video tape of Cultural Simulation exercise 

Tii.^ I^equired: 40-50 minutes 

Instructional Strategies: Itole play, written exercise, directed discussion 

Activities 

1. Itefer students to the list of adjectives describing the "other culture's" 
behavior in the Cultural Sir-Tulaticn gor.-e- Post this list on the board so 
all can examine it. Review the lists with students. 

2. Ask stixients, "Are these descriptions accuraLc?" Students will probably 
respond that "it depends en your point of view." Develop fron this the idea 
that heavily evaluative responses tell more about the describer's feelings 
than tliey do about the real intentions of the persai being described. Also, 
negative evaluative responses hurt us in our efforts to get along; they 
scare and isolate us. 

3. Ask students, how could we make mDre accurate lists? Lists that will 
help us in our efforts to bridge cultures? Elicit idea of non-evaluative 
neutral descriptions. 

4. conduct a role-play interaction of Alpha Beta people or have students 
view the tape of the gari^ and make up new non-evaluative list of the other 
culture. 

5. Have various students read their lists. Purge hidden evaluative corments , 

6. Instructor asks, "Are these lists more valuable than the others? 
IThy?" Elicit idea that such responses keep interaction open whereas 
evaluation closes off interaction. 

7. Sunrnary stateii^t: IJon- judgemental description is a more effective 
cross-cultural strategy than heavily evaluati.ve reactions. 
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UNIT III-2 



Sequence #29 



Title; Prcblem Solving Strategies 
Terminal (X)jective Audressed: 3 

Qutcxxnes ; Students learn imitation teciinique in culture specific areas 
Curriculum Ilaterials Needed: Video Tape; 30 min. tape; technician 
Time Required: 1 hour 

Instructional Strategies: Role play exercise 

Activities 

1. Itell students the next exercise will be a role playing exercise 
vdiich will involve our reactioi to different cultural words and gestures, 

2. Divide the class in half. Send one groap outside the roan and give 
them the following instructions. 

a. They are to play the role of a "Different Culture" . They will go 
into the roan, meet an Anerican student, and talk for 5 muiutes 
about wliat they like doing in Puerto Rico. 

b, EXoring the conversation they will: 

(1) Punp the persons hand 10 times while shaking hands (Use 
a "Dead Fish" grip) 

(2) Stand 6" closer to the person than you nonnally would. 

(3) During the conversation touch the person twice. 

(4) Use the terras: Roosy Roads 
How many years do you have? 
Do you play water sking? 
How are you called? 
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UNIT III-3 



Sequence #30 



Title ; Problera Solving Strategies 
Terminal Ctojective Addressed: #3 
Outoones 

Students will learn strategies for entering new crultures. 

CXirricailim Ilaterials Needed: Prc±)lem situations. Overseas Diplonacy 

Manual 

Time Required: 1 hour 

Instructional Strategies: Exercise, Instructor led discussion 

Activities 

1. Students are presented with list of 3 problem situations. Th^ are 
divided into 3 gro\:ps and prepare group solutions to problems. 

A. Your family is being transferred to Athens. You landerstand there 

is no base housing. List sane strategies you will use v*ien entering 
Greek culture. 

B. You are visitir^ a shrine in Country X ^/ghere a religious oerenory 
is taking place. A Host National gestures for you to join the 
cereiilDny. ^Jhat information would you need to have before deciding 
to join? Ifow would you collect it? 

C. You are invited to the hone of a local farm family in the country. 

They have gone all out to make it a feast. You sit dcwn and are 
served a plate of highly seasc^ied food v^ich you think will make 
you sick. Ilhat information would you need before deciding what 
to do next? IIow wou3,d you collect the information? 

2. Instructor has stuisnts report and leads group discussion.. After 
ccmnents are elicited instructor sumfnarizes: We need techniques for 
handling general entry into a culture and for handling specific situations 
in a culture. In the Cultural Simulation exercise we learned: 

1. Increase association 

2. Increase input of factual data withhold evaluation 

3. Develqp imitative model 

In specific situations, we need techniques for getting more information 
without offending. The groi^^s have ^.suggested ways to acccnplish this. 

3. Instructor: "You have been given a booklet called Overseas Diplomacy . 
Ckay, we've been working on sane problems that face a person v*ien they 
get into new surroundings. Just for fun, let's look at pages 17-20 in 
your booklet. There are 16 situations listed and each one has some 
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probable reactions listed. As honestly as possible, indicate how you 
think you would react in each situation? 

4. After students ccnplete the exercise go through it with theia and 
let them react atnong themselves. Here the instructor must mamtam 
a low profile in order to get true reactions Ask tlie students to 
critize themselves. 

5. After allowing for student discussion, instructor sunmarizes: 
"Often it i.s valuable to observe and imitate in a strange envircment. 
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UNIT 



Sequence #31 



Title: Field Trip II 

Terminal Objective Addressed: 1, 2, 3, 4, 5, 6, 7 
Outoones 

Provides a second structured experience in the culture. 
Allows researcii in culture specific areas of interest. 
Allows stutents to practice interview techniques and Spanish. 

Curriculuna Materials Needed: Ilap of Rio Piedras 

Time Required: 6 hours 

Instructional Strategies: Snail Groi?) Exercise, Field Trip 

Activities 

1. Imtnactor briefs students on purpose of field trip. He explains that: 

A. Field trip provides another experience in getting into the culture 
and interacting with local people. 

B. Field trip allows<than to practice and see utility of learning 
more Spanish. 

C. Field trip provides an opportunity to research culture specific 
areas of interest. 

D. Allows them to see how much they have learned during the course. 

2. Instructor divides groi:5)S into teams of three students and has them 
choose one of the following culture specific arafts to develop a newsp^r 
article about: family structure, social activities, recreation and sports. 
Instnactor groups stxxients in groi:q?s of three people in terms of their 
interest in one of the topic areas above. 

3. Instructor has grotps asw-annble in threes and develop an outline of 
questions to ask and strategies to use in getting further information. 
Ea<± group gets approval for proposed plan. Instructor roenticns the 
University as a valuable resource and offers assistance if needed in maldng 
contacts. 

4. Instnactor stresses the inportance of keeping accurate records of their 
trip. 

5. Instructor informs students that they will be e^q^ected to develop a 
newspaper arxicle on their field trip experience v*ien they ccmplete it. 
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6. In addition to crulture specific area, ;nscructcr informs groups that 
they should perform as many of the following specified tasks as possible 

A. Go to a svpemarket and secure prices on three items they 
would like to purchase. 

B. Visit a publico site and get fares to Roosevelt Roads, Humacao, 
and Ponoe. 

C. Visit as many points of interest as they have time for on the 
Rio Piedras canpus. (Indian Artifacts Tteeum, etc) 

Field Trip Schedule: 

8:00 - 9:00 Field Trip briefing, small group task. 
10:30 - Arrive at Rio Piedras campus 
1:30 Bus departs for Roosevelt Roads 



ERLC 



87 



UNIT 



Sequence #32 



Title: Field Trip Reports 

Ttemdnal Objective Addressed; 1, 2, 3, ^, 5, 6, 7 
Outcones ; 

Processing of second field trip 

Curriculuu Plater ials Needed: Interview sumary sheets 
Time Required: 1 hour 

Instructional Strategies: Interview, instructor led discuss ioi 

Activities 

1. Instructor arranges classroon so that students are seated in a circle. 

2. Eacdi team reports on its field trip experience. 

3. Instructor interviews each team: 

A. ^fliere did you go? 
VJhat happened there? 
Iflhat h^pened next? 

After each team has leported on factual data, instructor elicits affective 
data. 

B. How did you feel when he did that? 
What happened to make you feel that way? 

4. Instructor elicits discussion fron class regarding field trip experience. 

5. Instructor collects newspaper stories develc^jed by students. 



ERLC 



88 



UNIT 



Sequence #33 



Title: Personal Action Plan 
Tterminal Cfcjective Mdressed: 7 
OutootBs; 

Stucients will develop and submit a personal action plan. 
Tine Required: 1 hour 

Instructional Strategies: Lecturette, Individual student assignment 

Activities 

1. Instructor s^s: "Yesterday vve discussed your previous areas of 
interest prior to couir^ to Puerto Idoo. Today we will review these 
interests, discuss v*iat you are presently doing, and what you would like 
to do v^^ile you are in Puerto Rico. Finally, you will develop a personal 
plan for exploring the Puerto Rican culture and develop your cwn goals 

so you can neasure ^y^Hyprogress. 

2. Instructor conducts guided discussicn, reviewing students previous 
interest and their present interests. Focus on students fee lirigs about 
present behavior. Suranarize by saying: "Sare people seem satisfied in 
what they are doing and others would like to do sonething else." 

3. Instructor conducts guided discussion on v*iat students would like 
to do in the next 1, 2, and 3 months in Puerto Rico to develop their 
present interests and satisfy any new interests they may have developed 
from their esq^erienoes in the Puerto Rican cultures. 

4. Instructor hands outs cards to all students. (3x5) Have students 
list 'specific things they would like to do in the next 1, 2, and 3 months 
period to better enjoy their stay in Puerto Rico. Instructor gives 
exanples such as: try pulpo, visit Ponce, learn so many Spanish phases 
a day, etc. 

5. From data collected, students write a personal action plan for the 
periods mentioned above. They keep one copy and give one copy to the 
instructor for follow-up in three months. 
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Ghettoes. 

Lewis I Oscar, Ihe Childreii of Sanchez, IJew York: Randan House Vintage 
Books, 1961. Taped conversations with members of a Ilexican family about 
their life experiences., 

Brown, Dee , Bury Heart At Wounded Knee (paperback) The rise and fall 
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Tliese bocks use colorful photographs, interviews and case studies to 

e:q)lore the geography and major cultural institutions of these three 

nations: work, family, school, religion, government. Bnf^ahasis is on 
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Audio Visual Materials 

Single-Concept Filinstripg ' 

Single-concept f ilmstrips fron the Audio-Visual Kit for Introduction 
to the Behavifcfe-al Science , Holt Social Studies Program 

A. Race and Culture 

B. Ways of Being Hunan 

C. Athletics and Bonotional Behavior - can be used to show 
parameters of propriety for exoessive emotional behavior 
in American culture. 

D. Life in the Dark Qietto 

E. Kil±)utz Life - shows living on an Israeli Kibbutz 

lem Films 

Ihe following are 16 m films available at the Antilles Consolidated 
Schools Film Library. Siitmaries of the films are available in the 
ACS, Film Catalog. 
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#3-95 - African Odyssey: Ihe Red Bicycle 

F^liarizes students with special problems of a developing nation. 
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s 
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From Searching For Values Series 



#3-97 - Spaces Between People (edited from To Sir With Love)^^— 
#3-98 - When Parents Grcxv Old (edited from I Never Sang For riy Father) 
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The IrtToigrant IZxperienoe; The Long Journey ton c^der 

Sound Filmstrips' 

1*1-4 - Itmorities riave^llade Anerica Great \\2 filmstrips) 
114-5 - Negroes Irish Chinese 

Jews' . * Indians tiexican-Americans 

It4lianG Puerto Ricans 

Germans Japanese (Warren Scloat Productions) 

111-12 - Africa: Continent. In Change, National Geographic, 6 strips 
- Worth American Indians, National Geographic 
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^^pendix 1 
CULTURAL SniUIATlCM IIANUAL 



I. General Overview 

The participants are given a brief orientation to the Cross Culture 
Simulation in vAiich the purposes of the game are explained. They are then 
divided into two groups or "Cultures". Each group is given a set of rules 
to govern their behavior vdiile a itember of the new culture. Ihe Alpha 
. culture is a relaxed culture vAiich values personal contact and intimacy 
"within a sexist and patriarchal structure. The Beta Culture, on the other 
hand is an aggressive, money oriented culture in vAiich a person's value 
is rteasured by how well he perfoans in the marketplace. Each groi^) 
spends tims learning the rules of \heir new society. Once all of the 
meiii)ers understand and feel oaafortable witJi the new way of behaving , 
observers are exchanged.. The observers attefipt to learn as much as 
possible about the values, norms, custons and reward system of the 
other culture, without directly asking about them^ After a fixed time, 
the coservers return to their respective groi^>s and report on v*iat they 
sa>r. Based on the inforroation provided by the d^server, each group 
tries to develop hypothesis about the riost effective way to interact 
with the other culture. After the hypothesis generating discussion, 
the cultures proceed as before except that each person takes a turn 
. at trying to interact with the other culture^ Once everyone has had a 
chance to, "live off of the econotty of the other cifLture'' the game is 
ended and a debreifing is held. 

II. Space ^ 

It IS necessary' that there be two separate roa;Ts jE'or the Cross 
Culture Simulation, Preferably, they should be fa:.rly close together 
but it is not necessary. In seme instances, it may be necessary to 
put one grov:p in the classroon and the other group in the hall outride 
of the classroon. In extreme instances , it would be possible for the 
Alpha Culture to move out into the hall to learn the cultural rules 
and practice thera. In any event, obtain mg the proper roan arrangercient 
should be given high priority by the director^ 

III. U^ere are no firm limits on the maximim or minimiin ninnber of 
participants which the simulation can accomodate. The lover limit at 
vMch the siiiuilation can successfully be played is six persons m 
eadi cultvire, but prc±>ably would work, although with less inpact, 
with a total of 10 or even eight The maximum nunt)er is less fixed 
than the lower limits and prci)ably beccmes unmanageable ivhen the 
nurrbers get larger than 40. 

IV. Materials 

The director and his assistant should insure that all of the 
material^ required to play the game are available at the appropriate 
time and place. The roaterials include the follcwmg: 
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Description of Plater lal 



N uirtoer Required 



Administrative 

Orientation Wall Chart 1 

Director's Ilanual 1 

A newsprint pad if a chalk board is no^ 
available -1 

Alpha Culture 

Sets of 3 cards: 

Tihtoer and Blimner 125% of total number of people in Alpha 

Blank 3x5 cards Total number of people m entire 

simulation 

Chips, any color or size 10 x 125% of pecple in Alpha 

Badges 25% of total number of people in Alpha 

Beta Culture 

Cards nxjmbered 1 through 7 in six 

different colors 125% of the number in Beta 

Beta Badges 25% of to^-al number m Beta 

The extra 25% is for the visitors to the culture 

V. Duties of the Director 

This simulation requires two people to administer it effectively: 
A director and assistant director. The direc^-ors should stuc^ the procedures 
for running the simulation as outliried m t^ls director's manual and discuss 
any problems, misunderstandings, inclaiities wb.ch are discovered. Special 
attention should be given to the orientatioi and the rules for the two 
cultures as certain procedures are given to the participants which are 
not specifically repeated in the Director's instructions. 

It should be noted that the first time through the experience the, 
directions will likely appear to b6 quite canplex, ho^/ever, once you have 
played the game it will appear quite simple. 

Ihe director should assume overall resf.:/ . \ /-^ty tor the simulation 
and be specifically responsible for the follcv/ir.j; 

L ljiciari.ng that the materials are a*- the appropriate place at tte 
appropriate tiine 
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2. Orienting the assistant director and making sure that he understands 
his duties. ' , . 

3. Orienting all of the participants before the sumilation begins. 

4. Deteritiining the nii±er of visitors who travel to the other culture. 

Uie most irrportant factor in determing the size of the visitor grovp is 
the relative size of the foreign culture to the visitors. Hiare should be 
enough nierrbers in the foreign culture in relation to the nuriber of visitors, 

t the visitors definitely get the feeling that they are a minority. 
TiitB available for the game also plays a part, as the larger the visitor 
grovp the faster the garne will go. The table belav gives a rough idea . 
of the reconnended size of the visitor contingent. 



Total :i\itTber of people - 
in each culture 



lJurrber of visitors at any 
one tir.ie 



3-8 

9-12 

13-16 



1 
2 
3 



17-20 ^ 
21-25 ' 4 

5. Once the siroulation ia started, he informs both grovps of 
the tir.^ liiaits and helps ci>servers and visitors get back and forth 
between cultures at the appropriate tiiiie 

6. Providing each meiit>er of Alpha with a set of Latching cards. 
(Bliimer, Tibber and Stipper) and a 3x5 card and 10 diips. 



7. Handing out tlie rules of the Alpha Culture to each LTer.t>er 
of Alpha. 

8. ' Helping the Alpha group select an observer, and witli any 
prcblens, questions or raisunderstandings they rught have. 

9. Providing the observer and each visitor with a set of iiiatching 
cards (Dliirmer, Tibber and Stipper) , a 3x5 card and 10 chips as they 
enter the culture and retrieving everything but tlie 3x5 cards as they 
leave the culture. 

/ 10. Insvu^ing that none of the observers or visitors are alla\;eu 
to see the Alpha rules. 
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VI. Duties of the .?\ssistant Director 



It is recxxninded that the Assistant Ji rector be generally responsible 
for instructing the people in the Betri Culture on the rules of their culture 
and be specifically responsible for the following: 

1. Insuring th^t the Beta Caltur^ select^ an observer 



they have about v*iat they have reed xliis generally inears reviewing and 
explaining the scoring procedure in sdr^ detail and especially dSiOnstra- 
ting and helping them with the language. "The Assistant Director should 
practisse the gestures and the language of Beta before the sUiTulation occurs 
so that he can denionstrate thera with ease and facility. 

4. Having the cards prepared in the proper number and kind .at the * 
appropriate tune is critical to the smooth operation of the samlation. . 
Advance preparation and organization is very iiiportant. It should be 
reiBBntoer^ that each Beta should receive a stack of 10 vrfienever they 
fill-their sequences and put their scores on the chalkboard. The cards 
they turii in are shuffled with the reserve cards and used for other 
Beta nianbers v*io fill their sequences. Each new visitor must have a deck 
of 15 cards with a disproportionated number of 3's and 5's. Ihe visitor's 
cards ara tb be retrieved when he returns to his avn culture. Thus every 
few roinutes you will have to have several set? of 15 cards for the new 
visitors. 

The nUii3er aixJ raaketp of the bargaining car.-s for Lhe Beta members are 
as folloMS: 

iJutber equals 10 x 125% of the Beta nieri)ers. 'Hie 25% over 100% is 
a reserve fron which tte Assistant Director can select new canJs for 
Beta nsrfcers \*o have filled sequences and thus need new sets of cards. 

*aie iiiakei?) of the deck is as outlined on the following page. 



2. 



3. 




10^ 



Junber On 
Cards 



Per Cent of Total 
Cards^'In iBeta Dfeck 

1/6 X 125% of nui,t)er 
persons in lieta 



1/6 X 125% of na±)er 
of persons in^ta 



Color 



Ikjuacl nurnber of 
all cplors 



liqual number 'of 
all colors 



1/12 X 125% of nunijer 
of persons in 13eta 



1/6 X 125% of number 
of persons in Beta 



Dqual nutiiber o£ 
all colors 



Dqual nurrber of all 
colors 



1/12 X 125% of number 
of Arsons in Deta 



Dqual niriber of 
all colors 



1/6 ^ 125% of nurnber 
/ of persons in Beta • 



1/6 X 125% of number of 
persons in Beta 



Equal nixiber of 
all colors 



Equal nurriber of 
all colors 



Example: Suppose there were 16 E^ople in the Be^ Culture. JThe numoer 
of cSrc3s required is equal to 125% of 16 x 10 of 200 cards; distributed 
equally as to color. There would be 1/6 x 200 or approxir.iately 13 cards 
of each of the followLng nurribers; 1,2,4,6 and 7, '/nere would be 1/12x200 
or approxiinately 7 cards each of the nurrbers 3 and 5. 

Selecting and preparing the deck fron which cards are drawn for the 
visitors. Each Beta visitor is to receive 15 cards fraA a shuffled f 
deck \^ich includes the following: 



llunber 



Percent of Each Color 



On Cards 
1 


JUTiiDer m jecK 
10% 


Equally Distributed 


2 


10% 


Equally Distributed 
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Ejus 100 



Continied f raa the other page 



3 


20% 


ly o.stributed 


4 

V 


10% 


Cq-vialiy Distributed 




30% 


DqiJidlly D.stributeS^^ 


6 


10% 


equally Distributed ^ 








? 


10% 


Equally Distributed 



Exanple: Sx^pDse there were 4 visitors allowed in the 3eta Qolture at 
one tiiie. Ihe nutiber of- cards in the deck fron which the visitor sets 
v/ould be drawn is equal to 125% of 4 x 15 of "^5 cards. "There would be 
1/10 X 75 or approxiinately 8 cards of each of the follcwmg numbers: 
1,2,4,6 and 7. There would be 2/10 or 15 threes and 3/10 or ^prosur^ia- • 
tely 22 fives. 
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TO PLfty 



Orientaticn 

Hie piarpose of. the orientation is to brief explain the ob3ec±a:Ves 
of the sinalation and outline the procedures v^i(9i will be foliated. 
It is very easy to overv*ielia people with instructions in the orientation. 
Uiis should be avoided as the participants can becatie so-^fnostrated'that 
their ability to effectively participate m the siriiulation can be reduc^. 
On the other hand enou^ infonnation should be giyto to thaa so .that they 
are assuredfthat you knew what you are doing, that the objectives of 
the siiiulation are worthy of their interest , and tir.ie and that the broad 
outlines of the esqjerience are apparent. The director should also feel 
free to tailor the siiiUilation experience to fit the needs of a particular 
course of study of particular interest of the participating ^5froi:p. For 
instance, if the ejq^erience is being used to sensitize persons preparing 
to visit or live in a foreign culture to the psychological barriers and^ 
blodcs that one can develop vrtiile attenpting to learn a foreign language, 
then in the orientation the director mi(^t want to ask the participants 
to roake special note of the feelings surrounding their atterrpts to speak 
and undetetand the "language" of the Beta Culture, so that they can 
discuss those feelings in the debriefing. 

Ihe following is a suggested outline for tlie orientation. Explain 
to the groi:p that: 

1, The specific purpose of the sii.uilation will becatie evident 
as the sir.Tulation progresses but basically the experience is intented 
to; 

a. Iteach seme basic facts about vAaat is nieant by the tenu culture 
and saiie of the characteristics of cultures. 

b. Create feelings vAaich are siioilar to those one will likely en- ^ 
counter when one travels to a foreign culture. 

c. To give the participants experience in observing and interacting 
with a foreign "culture". 

2. As the siimilation proceeds, the directors will provide you with ' 
riore detailed directions , but the general outline* of the 
siiaulation is as outlined on the wall chart (chalkboard) . Ihe 
director then briefly explains each item on the wall chart along 
the following lines: 

1. Orientation 

As soon as we e^^lain each of the itei^is on this chart we will be 
throi^h with the orientation. 
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2. Division into two groims. 

You will be divided into the Alpha Culture and Beta Culture as soon 
as we finish reviewing this wai2 chart. 

3. Selecting an observer. 

Hie first order of business for each group ls to select a person 
to travel to the other culture to c±>serve the ways they behave with an 
eye towards helping future travelers . The observer should try and 
figure out what rules govern the behavior of the other groip, by 
carefully observing their actions. It is not permssable for the ' 
observer or anyone else to ask a raernber of the other culture about 
the rules, they are to be figured out on the basis of observation 
and later trial and error. 

4. Learning and Practicing the Hew Culture, 

In the real world, cultures develop shared meanings and ways 
of interacting over many centuries for many different reasons. Likewise 
a person living in a culture learns the different rules and reasons 
for various behavior over his entire iifetuiis. In this experience, 
we are going to give you those rules and ask you to learn them in a 
very short period of time. They may see«n carpi icated at first, -but 
as you practice them they will appear very clear and reasonable. 

5. Exchange of Observers ^ 

Once the Alpha culture and the Beta culture are well established, 
,the observers will travel to "the other cjlture- "Each will be wearing 
a badge with the nari'e of his home culture on it. He has approximately 
five minutes. to learn as much as he can about the foreign culture. 
It should be remeriiDered that they raust learn from intelligent 
observation, asking questions about the rules is not alleged. 

6. P^port of Ctoservers 

The observers will return to their hcitie culture and des::ribe 
what they saw and any ideas they have about the values, nx)re *.xiles 
of the siioulation. everyone ijn the group should be encouraged to 
develop ideas about themeaning of the observers report, so that future 
visitors will have the benefit of the entire group. 

7. Exchange of Visitors 

Once each group has had the chance to discuss the report of their 
observer, then each culture continues as before the observer's report. 
Once each culture is re-established, visitors will be exchanged. 
Visitors will be required to wear a badge with the name of their home 
culture on it. They will be given cards, clnips or whatever is^used 
in the culture to be visited. The purpose of the viSit is to 

I 
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sucoefesfully interact with tiie otRer culture- IJao director will indicate 
;how i.iany yi^^itors should be exchange-J and the lo^lgth of tune each groi:p 
of' viiSitof^S ^should stay in the -foreign' culture, 

"e; • End ot (iarne ' , - 

Qrvget everyone has had a.chafioe to visit the'^ame will be ended and 
we will 'discuss the ii.plication of the e^^^i^c®* 

.EEBRIE]5TI«5 ^> 

^ llie siioulation 't^an be tailored to fit a variety of purposes by 
giving care'ful thou^t to v*iat questions and-- topics will be discussed 
in. the debri£?fir]^ However, in almost all ca^s^the follaving questions 
should be askecTb^fore going on to the specifp.c tasfc of relating the , 
experience to itore specific objectives, 

1.^ Ask 'the^ Deta mafiDers to explain the Alpha culture. 

"2, Ask the Alpha mentoers to explain the Beta culture, 

^: 'Ask 'the Alph^a ifterbers how bhe Beta visitors appeared t6 then. 

4. ^^ Ask tte'Beta raatiiers hov t^e Alpha visitors appeated to thea. 

5. >\sk Alpl^ia ipanbers to describe M±ieir feelings and thoughts when 

they visited the Beta culture. ^ ^ 

6. Ask iieta *ijieiTfcers \p describe their feelihgs'and thoughts v^ien 
they visited «f-Che Alphiieulture, 

7. Ask a'- Beta ^(isj^i^to explaip the Beta culture. * 

8. Ask .an Alflia mentfer to explain the Alpha culture. 
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::^es For The Alpha Culture 

1. '±Tie people in Culture A are very friendly and relaxed. They love 
to enjoy and develop friendships, however # everyone un^ler stands that 
such friendships are to take place within a fairly strict set of rules 
(vAiidi wilX be es^lained later) and have developed ways of making sure 
that people honor the rules of social conduct. Alpha's honor and 
respect older people. Females are considered to be cwned by the i.ien 
of the culture and strangers do neat approach the wcXiien unless they 
have received the O.K. of the oldest mernber of the group* If such 
approaches are made without his O.K. , the nianhood of all manbe^s of 
the group is challenged. 

2* Ilach person will be given 3 cards. On one card will be the . 
following: 

TIBBER 

On another: 

And on the third: 

STIPPER 

3. Each person will also be given 10 chips and a ,3 x 5 card, 

4. 7ae basic transaction around whicli the niaf.ibers of tlie group engage 
in social activities is as follcv;s: 

Person A and Person B each put a chip down on a flat surface . 
or one of the persons r.iakes a flat surface by holding out his hand. 
Person A then puts one of his cards face dc^m. Person B puts one of 
his ccu:ds on top of it. If the cards raatch, Person D (the person 
who owns the card on top) packs up the clups. If the cards do not 
match, then Person A picks up the chips 

5. 'ihe only time the Stipper is put dcwn is when a person wants to 
insult another person, xhe i^erson wlio puts down the Gtipper wins tlie 
chips in the transaction but lose^ the friendship. ^- 

6. The 3x5 card is used as a means of telling the other person, 
how you feel about hiia and especially tlie way he carried out the 
-transaction, 'flien the chips are picked up, if eacli person feels the 
other ctoeyed the rules of social contact as outlined below / then ho 
signs the other person's card with hi3 initials, llwever, if person 
A feels that Persor 3 violated rules of good social conduct as 
outlined below then Person A woul(3 sign Person B's card with one or 
more nunfcers ratlier than with his initials. The nuriv:>ers say to other 
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itieriiDers of the grovp that this person has violated our rules of social 
* . conduct and should be regarded suspiciously if dealt with at all. Hie 

rules v^ich one should obey to get h'*s card signed with an initial are: 

A. Before the matching transaction, both person's engage in sroall 
talk (itDVies, sports, personalities, weather, relatives) and 

i;^^ joking before the transaction. 

B. After the chips are picked up, irore sroall talk before a person 
noves to another transaction. 

G. Each touches the other at least «ionoe during the transaction. 
Ihe handshake is not considered touching but as a means of 
keeping people at a distance. 

D. lien always approach wcinen, never the other way around. However, 
f€rnalP'=5 can flirt with any man just as long as th'"' 'to it 
fairly discreetly. 

E. Ito one approaches a feitale until his card has been initiated 
by the eldest mariber manober in groi^). If such an approach is 
made, it is considered to be an insult to all of the male 
mcdfi raentoers of %the grofp and appropriate action should be 
taken. 

F. At the beginnii^ of the simulation the eldest merber should" 
gather the cards of all merbers of the groi?) and sign their 
cards, 

G. If a person matches cards with the eldest menber, the eldest 
always wins regardless of v*ietl-*-^r the cards match or not. 

H. Each person should try to get around to making at lefist one 
transaction with every other mearibef of the culture. 

REtE^lBER THE RUIES OF THE GAIE CANNOT BE TOID TO STRANGERS. 
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i^ules For The Beta Cul+*ure 



!• In the Beta culture, people work hard to earn as many points as 
possible by trading cards. 

2. I^ach person will be given 10 cards at the beginning of the session. 
The cards are worth the number of points on the face of the cards so 
long as they are part of a niit4:)ered sequence of at least 43 cards listed 
below, his score would be 85. It would be determined as follows: 

Red Bl\j^ Green Yellow Total 



13 1 
iJuiitoers 2 4,4,4,4 2 

on cards i 4,4 5 3,3,3 

4 7 4 

5 5 

6 
7 

15 0 12 25 §5 

30 bonus 
85 



As you can see fron the exairple, if a person is able to get seven 
cards of the sanie color in a sequence of 7 ^ he receives a bonus 
of 30 points. 

There is a shortage of 3's and 5 '3 in all colors, otherwise there 
is an ^proximately equal number of cards of each nunober and color 
in the game. 

3. Once a person gets all of his cards in a sequence he can record his 
score on the chalk board or newsprint pad and pick \Jap a new set of cards 
fron the director. At the end of the session the person with the most 
points will be declared the winner. 

4. Ihe skill at this game caries fron being able to figure out which 
sequence to go after and being able to dr\ve a hard bargain. Two, three 
and four-for-one trades are possible. 

5. Visitors ocmir^ fraa the M^ia Culture into the game will liave 
twice as many cards as you have and will have more than their share 
of 3's and 5's. 

6. All ccxmunicatioii in this culture is doaie in the Beta language 
v*iich consists of both words and gestures. The basic language is as 
follows: 
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Rules for the Beta Culture 
Page 2 

<j 

. Yes , or agreeriient , is signified by touching the chin to the 
chest. 

. I don't have the card you are asking for is signified by 
grasping your earlc±)e with your hand and wiggling your ear. 

. tto is signified by raising both elbows sharply. Ihe higher 
the elbows are raised, the stronger the IIo. 

. "Say Again" or repeat vthat you have just said is indicated 
by making a fist and extending the thutb parallel to the 
ground and raoving the hand back and forth in front of the 
body about waist hi^. 

. If a person wants nore than one card he indicates by punnping 
his closed fist fron head to shoulder once for each card 
desired and then when he asks for cards (see belcw) he 
pauses before describing the second and third card desired. 

. Colors are always mentioned first and nurbers second. 

. Cards being offered for trade are held \jp so the other person 
can see the nunbers. 



Instead of having a different word for each nin±)er, the 
Beta language pronounces a syllable for each unit of one. 
Syllables are made frcm any two of the persons* initials 
plus one of the vcwels attached to it. For instance, if 
your name were Brent Folsum, then you could ocnraunicate 
the niinber one by sayiDg, "Ba", the nurrber two by saying 
"BaFa** and the number three by saying "BaFa Ba" and so 
forth. He might also choose to say the syllables 3i, Be, 
Bo, or Bu and Fe, Fi, Go, or Fu. Belov is an exanple 
of how a person with the initials Bf could say all of the 
na±)ers frctn one to seven. 

One ^Ba 

Two BaFa 

Hhree ^BaFa Ba 

Four ^BaFa BaFa 

Five ^BaFa BaFa Ba 

Six BaFa BaFa BaFa 

Seven BaFa BaFa BaFa Ba 



. Colors are indicated by saying the first two letters of the 
color and adding a vowel. For exanple: Green=Gra, Blue - 
Bla, ?sed=Rea, Yellow = Yea. In the Beta culture, it is the 
nmrk of stupidity and coarseness to Iceep track of the number 
of syllables by counting on one's fingers. 

11:1 
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mles For tiie Deta Culture 
Page 3 , 

. Here is an exanple of possible conversation between Brent Folsum 
and George Uatson. 

Brent Folsura holds a red seven, punps twice and says, *'Gra, 
BaBa BaFa Ba,'' pause, "Ora, BaFa BaFa BaFa Ba." ileaning, I 
want a green 5 and an orange 7 for the red seven I am holding up. 

George ;7atsc»i raises both elbows up and holds up a green 3 and 
says, 'Rea, Gai7a GaIJa GaIJa Ga." Ileaning, llo^ I will give you 
a green 3 for your red 7. 

. As you can see f ran the exartple , one never talks about vAiat 
he is offering only v;hat he wants. 

7. It is the cus^ a for both traders to quickly and unohtrusivdly blink 
the eyes three tines while looking directly at the other person's eyes 
without smiling, before bargaining. Uiis symbollizes that each recognizes 
that the other is a member of the bargaining oatinuiiity and each will try 
to drive a hard bargain but will not engage in any deception. If the 
blinks are not returned, it means the person is not a marber of the culture. 

8 It is a great insult for a person to trade in any language but Beta 
while in Beta territory. And all attempts to get you to trade in English 
should be resisted. It is permissible to say in English "although I 
speak English, I- would prefer to trade in Beta", no more. If strangers 
press you to speak in I^jglish they are to be avoided. 

9. If the strangers cannot speak Beta you may deal with the foreigners 
in sign language, but not in Eiaglish. 

10. All trades should be made Oiile standing up. 
REtEBER TLffi RULES OF THE GAIIE CAHNOfT BE TOIJD TO STRATIGERS. 
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PRC AI© POST TEST 



CUmJRAL AIIARELIESS 



A. Ohe teacher will read questions to you in Spanish. Please write 
down in Spanish your answer to each question, llrite clearly, but 
don't worry about spelling and punctuatioi) : 

1. 
2. 
3. 
4. 
5. 

B. People are different in the way they think and feel about each 
other. \Je want to find out how you feel about people from Puerto 
Pdoo. 

Look at the key below. Rate your own feelings about Puerto Ricans 
in column 1 and how you think most T^.iericans feel in column 2. Use 
the following guide: 



1. "^aliiiost all are 

2. nost are 

3. same are 

4. a feM are 

5. alrtiost none are 

i>UERrO RICANS I^ i YOUR OPINiavl 

1. honest 

\ 

2. cruel 

3. strong 

4. lively 

5. lazy 

6. pushy 

7. dishonest 



\mm DO YOU TimiK is 

THE OPINION OF MOST 
At-ERICM>IS? 



8. intelligent 

9. friendly 
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PRE AUD POST TEST 
CULTURAL MC^PENESS 

Ask the folloving questions in Spanish for Part A: 

1. CaoD SB llama usted? 

2. Buenos dias. Goto esta'' usted? 

3. PerdonfiTiie. Donde esta'^el ba?fo? 

4. Cuente del uno al diez. 

5. Que hora es? 
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10. well dressecl 

11. good natuced 

12. rudg^y-' 

13. cowardly , 

14. grea9^C\.,3 

15. sneaky 



16. loyal 

17. hard working 

18. cxazy drivers 

19. svperior 

20. kind * 



C. Please place a nuttDer or letter in the spaces belcw to indicate your 
opinion about the following areas: 

How rauth knowledgd-x3o you have at the present tiine aboxA the following 
aspects of Puert^Rioo. 

A. little 'or none 

C. ' a ^reat deal 

^1, Local 'cu3tqh& ^ courtesies. 



2. Using* local transportation. 

3. I^ligioijs ciastotis. 



4. Local shops and stores 

5. local recreational opportunities 

6. Basic Spanish phrases. 

7. Lcx:!al history and politics. 



Ilhat is your present attitude about each of the following aspects of 
Puerto Rico? 



A. Like 

3, Indifferent 

C. Dislike . 
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8. local custoiis and courtesies. 



J). Local stops and stores. 
_10. Local style of cooking. 
__11. Local weather. 
12. Public tiansportation. 



_13. Local police. 

_14. Sanitary conditions. 

_15. Puerto Ricans v*io work at the base. 

16. Cultural facilities (theaters, ^nruseuns, galleries, etc.) 



17. Puerto Ricans attitudes towards you. 



Please indicate the extent of your involvement in the following activities 
during the last two months. Do not include activities on the base. 

A. little or none 

B. sofne 

C. a great deal 

18. Riding in a publico. 



19. Shopping in a local store. 



20. Attending a local theater. 



21. Going to a public beach. 



_22. Visiting a Puerto Rican family. 
23. Eating in a local cafe. 



24. Attending a local sportirfg event. 



25. Participating in a local celebration. 



D. Place the correct letter in the blank in front of the questioa. 

A. North i^iiericans 

B. Puerto Ricans 

C. Both 

D. Neither / 



ERLC 



113 



1. 



start neetings withirx five minutes of schecauled starting tiioe. 



2. itother and fathir often live within grcwn children's faniily. 



3. Participate in and attend basdDall and basketball games. 



4. Use their chin to indicate directicai. 



5. Cat raw neat. 



6. Show the length of sotething by placing ri^t hand at the 



appropriate spot on their extended left arm. 

Ilultiple-choioe: Place the correct letter in the blank: 

1. You visit an African country and notice that the people wear 

long robes and the raen wear earrings. The people eat brecid 
' " that looks like black sponge rubber and tastes sour to yau. 
You have never seen anything like this before; the inost likely 
reason for this situation is: 

A. •Hie Africans are an underdeveloped nation. 

B. Ihe Africans behave according to their cwn special 
background experiences. 

C. Black and VJhite people have a tendency to behave in different 
ways. 

p. Hie Africans have very few schools. 

_2. Fred's parents are stationed in a foreign country. He goes out 
on a date with a local girl. It has been an eiijqyable evening 
and he ^ thinks she likes hixa. Hcwex'er, vrtien he tries to kiss her 
good night she shoves him away and rushes into her house, slanining 
the door behind her. Ihe best explanation is: 

A. She is probably cold and anti-ATiierican. 

B. It must not be the custom to kiss on the first date. Fred 
should phone her tcnorrow, ^logize, and ask for another 
date. 

C. Fred must have done sonething wrong during the evening, 
and she didn't enjoy the date. 

D. She is probably sick and afraid of infecting Fred. 

_3. You are in a foreign country. You go to a party where people 
are doing sane of the local dances. Suddenly your hoet takes 
you by the hand and asks you to join the dancing. 

A. You get \jp reluctantly, try a few steps, and quickly sit 
down. ^ 

*. 

B. xou shake your head "Ito" because you don't want to make 
a fool of yourself. 



C, You get xsp and join the festivities. I!ven though 
you're not good, you try all the steps and stay \jp ^ 
for the next dance. 

D. You agree to dance, but insist on doing it A'nerican 
style. You show the group hew it's done in the U.S. 

4. Culture has scnething to do with your: < 

A. behavior 

B. language 

C. background 

D. all of the above 

5. Culture is: 

A. s<?nething you possess by yourself 

B. scrneth sig you possess with others 
C^ sotething you learn 

D. scniething you are bom with 

E. . tx^ of the above*^ 

6. All hunan cultures: 

A. have ceremonies to mark inportant happenings. 

B. eat three meals a day.- 

C. celebrate Christmans 

D. forbid iten fron kissing and hugging each other. 

E. all of the above 

7. A good way to find out about a person's culture is to: 

A. find out how rouch rndaey he roakes. 

3. observe his behavior 

C. find out his race. 

D. find out the I.Q. of his parents 

E. all of the above 

8. Puerto-Rican Arnericans and Aiterican Indians are exarrples of 

within the larger Ariverican culture. 

A. the many different races 

3. foreigners * 

C . sub-cultures 

D. abnoTTial behavior 

E. ^1 of the above 
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9. I lock at sa.¥2thing on the table and I think. "Birdseed, U^T' 
You look at tlie sa.e thing and you think, 'Cand;, i" Great!" 

You and I have different: 

A. values 
3, standards 

frames of reference. 
i3. levels of intelligence • 
H. ability to see^^ings. 

10 • ^Ihich of the follaving countries invaded and oca?)ied Puerto Rico 
in. 1898? 

A.- Spain 
3. Cuba 

C. Russia 

D. United States 

11. llhich of the following Puerto Rican political parties seeks to r.iake 
Puerto Rico a state of the United States? 

A. ifew Progressive Party 

B. Puerto Rican Socialist Party 

C. Popular IDer.iocratic Party 

D. Puerto Rican Independence Party 

12. How is Puerto Rico today different frcn a state in its relationship 
with the U.S. gcvemr.ient? 

A. residents of Puerto Rico cannot vote in nationals elections. 

3. residents of Puerto Rico do not pay federal inoone tax 

C. Puerto Rico does not have representatives with voting ric^ts 

in the United States Congress 
I>. all of above 

F. Place the correct letter in the blank space: 

A, Description 

B, Evaluation only . , v^'' 
• C» ioth descriptiorf^and evaiuaticn 

IJeither description nor evaluation 

1, ife ru'^ly knocked the ctp out of my hand, 

2. OSiey were very unfriendly people, 

3. Che took hold of nose and twisted it to the ric^t. 

4. He danced a weird little dance* 
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5. Fred kissed rne an the lips. 



5. I'm George Johnson. 



7. He was so angry tliat he trew all the dishes an the floor. 



3. George waHced over to tiie boss and spit in his face. 



9. -Please fasten your seat belts. 



10. :ihat a jerk! 



I'- 



ERIC 



117 




H 


H 


H 


H 


H 


H 




H 


H 


H 


H 


H 


ro 


to 




M 


M 


I 


to 


K) 


N> 


M 




to 








U)' 


u> 


u> 


u> 


u> 


U) 


u> 


u> 


u> 








•u 




»u 




»u 




>u 












Ln 




Ln 


Ln 


Ln 


Ln 


Ln 


Ln 


Ln 



LU 

Ln 



3 



> > > > > 



9 



ERIC 



122 

U9 



